
 
 

Guidance and units 
 

 

Edexcel Level 3 Extended Project 
 

First award summer 2009 

Issue 2 

August 2008

 

 

 



 

 

Edexcel, a Pearson company, is the UK’s largest awarding body, offering academic 
and vocational qualifications and testing to more than 25,000 schools, colleges, 
employers and other places of learning in the UK and in over 100 countries 
worldwide. Qualifications include GCSE, AS and A Level, NVQ and our BTEC suite of 
vocational qualifications from entry level to BTEC Higher National Diplomas, 
recognised by employers and higher education institutions worldwide. 

We deliver 9.4 million exam scripts each year, with more than 90% of exam papers 
marked onscreen annually. As part of Pearson, Edexcel continues to invest in cutting-
edge technology that has revolutionised the examinations and assessment system. 
This includes the ability to provide detailed performance data to teachers and 
students which helps to raise attainment. 

 

 

 

 

 

 

This specification is Issue 2. Key changes are sidelined. We will inform centres of any 
changes to this issue. The latest issue can be found on the Edexcel website: 
www.edexcel.com 

 

 

 

 

 

Acknowledgements  

Edexcel has produced this specification on the basis of consultation with tutor-
assessors, examiners, consultants and other interested parties. Edexcel acknowledges 
its indebtedness to all those who contributed their time and expertise to the 
development of this specification. 

 

 

References to third party material made in this specification are made in good faith. 
Edexcel does not endorse, approve or accept responsibility for the content of 
materials, which may be subject to change, or any opinions expressed therein. 
(Material may include textbooks, journals, magazines and other publications and 
websites.) 

 

 

Authorised by Roger Beard 
Prepared by Roger Field

Publications Code PR019652

All the material in this publication is copyright 
© Edexcel Limited 2008 

 

 

http://www.edexcel.org.uk/


 

 

Contents 
 

Edexcel Level 3 Extended Project 1 

Key features of the Level 3 Extended Project 1 

Structure of the qualification 2 

Unit structure 3 

What learners are required to do 3 

Choosing an appropriate project 5 

Project types 5 

Assessment 5 

Assessment objectives and weightings 6 

Using the marking grid 6 

Prior learning and progression 7 

Programme planning 7 

One-to-one support 8 

Contacting Edexcel 8 

Unit 1: Dissertation 9 

Unit 2: Investigation/Field Study 21 

Unit 3: Performance 33 

Unit 4: Artefact 45 

Guidance on using the marking grids 57 

Learning outcomes 1 and 4 57 

Learning outcome 2 58 

Learning outcome 3 58 

The presentation 59 

Assessing the presentation 60 

Evidence for assessment 60 

Observation records 60 



 

 

Guidance for tutor-assessors 61 

The role of the tutor-assessor 61 

Checking the project proposal 61 

Milestones and interim feedback 62 

Authentication of a project 62 

Helping learners to use resources correctly and avoid plagiarism 62 

Submission and assessment procedures 63 

Additional information 63 

Language of assessment 63 

Learner recruitment 63 

Access arrangements and special requirements 63 

Support and training 64 

Edexcel publications 64 

Information and advice 64 

List of annexes 65 

Annexe A: QCA codes 67 

Annexe B: Project proposal forms for each unit 69 

Annexe C: Activity Log 81 

Annexe D: Summary of processes 83 

Annexe E: Grade descriptions 85 

Annexe F: Personal, learning and thinking skills (PLTS) 87 

Annexe G: PLTS and the Extended Project 91 

Annexe H: Key skills and the Extended Project 101 
 

 



 

Edexcel Level 3 Extended Project 

The Edexcel Level 3 Extended Project allows learners to study a topic area which 
extends their learning in their area of study, either as a standalone qualification or 
as part of a 14-19 Diploma. Learners select one of the four units, which may be 
completed over one or two years. They should select a project topic which expands 
their learning in their field of study, in a related area, or that is relevant to their 
own personal interests. Each of the four units offers a different type of project: a 
dissertation, an investigation/field study, a performance or an artefact. Learners will 
be assessed on their ability to plan, manage, complete and review their project. It 
can be completed over one or two years, and is assessed by a tutor-assessor from 
within the centre and externally moderated by Edexcel. 

Key features of the Level 3 Extended Project 

This qualification will enable learners to: 

• have significant input to the choice and design of their project and take 
responsibility for an individual task or a defined task within a group project 

• develop and improve their own learning and performance as critical, reflective 
and independent learners 

• develop and apply decision making and, where appropriate, problem solving skills 

• extend their planning, research, critical thinking, analysis, synthesis, evaluation 
and presentation skills 

• where appropriate, develop as e-confident learners and apply relevant 
technologies in their studies 

• develop and apply skills, creatively demonstrating initiative and enterprise 

• use their learning experiences to support their personal aspirations for further 
education and/or career development. 

 

PR019652 – Guidance and units – Edexcel Level 3 Extended Project – Issue 2 – August 2008  1 
© Edexcel Limited 2008 



 

Structure of the qualification  

The qualification consists of four units, one of which should be selected. All are 
equally weighted. All units are internally assessed. Learners must not select more 
than one unit. 
 

Edexcel Level 3 Extended Project 

Unit Optional units (one must be selected) GLH Level 

1 Dissertation 120 3 

2 Investigation/Field Study 120 3 

3 Performance 120 3 

4 Artefact 120 3 
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Unit structure 

The unit format is designed to give guidance on the requirements of the qualification 
for learners, tutor-assessors and those responsible for quality assurance. 

Each unit has the following sections. 

Unit title 

Introduction  

This section provides an overview of the content of the unit. 

Learning outcomes 

Learning outcomes state exactly what a learner should ‘know’, ‘understand’ or 
‘be able to do’ as a result of completing the unit. 

Unit summary 

This gives a summary of the what the learners need to do in order to demonstrate 
that they have met the learning outcomes. 

Unit content 

The unit content gives centres the substance to devise and plan the programme 
of learning needed for the learning outcomes to be successfully achieved. 

Marking grid 

The marking grid contains statements about learner performance at three bands 
for each assessment objective, and how marks may be allocated against 
performance at each band. It is important to note that performance at each 
successive mark band refers to a qualitative improvement in the learner’s 
evidence, not a quantitative one. 

What learners are required to do 

Learners are required to: 

• select a topic/area of interest for an in-depth study that provides opportunities 
to develop skills, knowledge and understanding, and to negotiate with their 
tutor-assessor the scope of that project 

• identify and draft an objective(s) for their project (eg in the form of a question, 
hypothesis, problem, challenge, outline of proposed performance, issue to be 
investigated or commission for a client) and provide a rationale for their choice 

• produce a plan for how they will deliver their intended outcome 

• conduct research as required by the project brief, using appropriate techniques 

• develop the intended outcome using selected tools and techniques safely, 
demonstrating the ability to pursue an extended project through to completion 

• share the outcome of the project, including an evaluation of the outcome and 
their own learning and performance with another or others, using appropriate 
communication methods. 
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The Extended Project must enable learners to:  

• make a significant contribution to the choice and design of project, and take 
responsibility either for an individual task or for a defined task within a group 
project 

• develop and improve their own learning and performance as critical, reflective 
and independent learners 

• develop and apply decision-making and, where appropriate, problem solving 
skills 

• extend their planning, research, critical thinking, analysis, synthesis, 
evaluation and presentation skills 

• where appropriate, develop confidence in applying new technologies in their 
studies 

• develop and apply skills creatively, demonstrating initiative and enterprise 

• use their learning experiences to support their aspirations for higher education 
and/or career development 

• transfer skills developed as part of their project to other areas of study  

The Extended Project must: 

• be of sufficient breadth and depth to enable learners to address the broad aims 
listed above 

• develop and extend from one or more of the learner’s study areas and/or an 
area of personal interest or activity outside their main programme of study 

• be based on a topic chosen by the learner and agreed as appropriate by the 
centre 

• be based on a topic that has the potential to provide the learner with 
opportunities to meet all of the assessment objectives 

• require 120 guided learning hours 

During the course of completing their Extended Project, learners must demonstrate 
their knowledge and understanding of: 

• the key concepts and principles underlying their studies or areas of interest 

• connections, links and complexities, where appropriate, between areas of 
study and/or areas of interest 

During the course of completing their project, learners must also be provided with 
opportunities to apply and develop Personal, Learning and Thinking Skills (PLTS), 
functional skills, key skills and any further specialist technical skills that are relevant 
to the chosen topic. 
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Choosing an appropriate project 

If the learner is taking a Diploma, the topic chosen must either complement and 
develop themes and topics related to the Principal Learning or it must support 
progression in terms of future employment or study.  

For example, if a learner is studying the Diploma in IT and wants to pursue a career 
or further study in this field, then an IT-related project will both support progression 
and inevitably complement and develop themes related to the Principal Learning. If, 
on the other hand, the learner has decided that they would like to change direction 
and pursue a different career, for example in engineering or law, then a project in 
one of these areas would support progression into one of these areas.  

The projects may be linked to work carried out in other qualifications (eg extending 
their understanding of a particular topic). However, learners may not simply 
resubmit work that has been or will be submitted for another qualification. 

For some projects, learners may need to work in a group. In these cases each learner 
must have a clearly distinguished role and produce their own individual evidence for 
the entire project which can be assessed independently of others’ contributions. 

Project types 

The following are examples of project types for each unit:  

• Unit 1: Dissertation – a theoretical written project on any topic presenting an 
argument, eg research into a biological, historical or environmental issue 

• Unit 2: Investigation/Field Study – a practical investigatory project involving 
the collection of data, eg a scientific investigation, a geographical study of 
erosion, a biological study of pollution, a statistical survey 

• Unit 3: Performance – development of practical skills resulting in a 
performance, eg performing music, drama, sport  

• Unit 4: Artefact – for example, making a painting or sculpture, designing a 
piece of furniture or a garment, creating a website, solving an 
engineering/construction problem, producing a piece of graphic design. 

Assessment 

This qualification is assessed by the tutor-assessor. Where marking for this 
specification is carried out by more than one marker in the centre, there must be a 
process of internal standardisation in order to ensure that there is consistent 
application of the criteria laid down in the marking grids.  

Marks awarded by the centre will be subject to Edexcel’s quality assurance 
processes. This is to ensure consistency with national standards. A sample of projects 
will be examined and marks will be adjusted where they are found to vary from the 
national standard.  
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In order to pass the qualification, the learner is required to present evidence for 
assessment that demonstrates what they are able to do. Evidence will be graded  
A*-E. Evidence that is insufficient to lead to the award of a certificate is recorded as 
Unclassified. 

Grade descriptors can be found in Annexe E. 

Assessment objectives and weightings  

There are four assessment objectives for the Edexcel Level 3 Extended Project. 
These detail the knowledge, skills and understanding that the learner is required to 
demonstrate in each unit. They are as detailed below, along with the approximate 
weighting that they are given in each unit. 

 

Assessment objective Marks 
available 

Weighting 

AO1 Manage  

Identify, design, plan and carry out a project, applying a range 
of skills, strategies and methods to achieve objectives. 

9 17% 

AO2 Use resources  

Research, critically select, organise and use information, and 
select and use a range of resources. Analyse data, apply 
relevantly and demonstrate understanding of any links, 
connections and complexities of the topic. 

12 22% 

AO3 Develop and realise 

Select and use a range of skills, including, where appropriate, 
new technologies and problem solving, to take decisions 
critically and achieve planned outcomes. 

24 44% 

AO4 Review  

Evaluate all aspects of the extended project, including 
outcomes in relation to stated objectives and own learning and 
performance. Select and use a range of communication skills 
and media to present evidenced project outcomes and 
conclusions in an appropriate format. 

9 17% 

Total 54 100% 

 

Using the marking grid 

There is one marking grid for each unit. The marking grids are comparable and 
contain the same distribution of marks for each unit.  

Learners can perform at different levels across the assessment objectives. Within 
each assessment objective, it is a general principle that shortcomings in some 
aspects of the assessment requirements may be balanced by better performance in 
others. It is possible to ‘mix and match’ mark bands, so for example a learner may be 
performing at mark band 1 for AO1, mark band 2 for AO3 and AO4 and at mark 
band 3 for AO2.  
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Tutor-assessors should select appropriate bands not on the basis of a ‘tick list’ but 
rather in terms of ‘best fit’. Assessors should adopt a holistic approach and apply 
their professional judgement; any weaker performance in some aspects should be 
balanced by stronger performance in others. This means that within each assessment 
objective, some learners may exhibit characteristics from more than one band. 
Further information is given at the end of each unit, immediately after the marking 
grids.  

Prior learning and progression 

There is no requirement for prior learning. This qualification supports progression 
into further education, training or employment by developing skills in key areas such 
as planning, research, project management and self-reflection. 

Programme planning 

The course consists of 120 guided learning hours, including a taught element. 
‘Guided learning hours’ is a notional measure of the substance of a unit. It includes 
an estimate of time that might be allocated to direct teaching, instruction and 
assessment, together with other structured learning time such as directed 
assignments or supported individual study. It excludes learner-initiated private study. 
Centres are advised to consider this definition when planning the programme of study 
associated with this specification. Edexcel recommends about 40 guided learning 
hours for the taught element.  

Centres should consider the best way to deliver the taught element according to the 
needs of the learners. Possible delivery methods include whole-class teaching, small-
group teaching, or e-learning. Deliverers could be tutor-assessors, appropriate 
members of the community or representatives from relevant employment sectors. 

The taught element should be taught in the way(s) most appropriate to the learners 
and the centre. Some suggestions include: 

• a block of lessons at the start of the course 

• lessons throughout the course 

• small-group teaching, focusing on relevant aspects 

• incorporation into lessons for other subjects, for example a science project 
delivered through GCE Biology lessons 

• teaching of, or seminars on, project management and/or subject specific skills 
delivered by external experts. 

The taught element should include the development of: 

• research skills 

• project management skills 

• writing, investigative, field study, performance or production skills, as 
appropriate 

• presentation skills. 
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One-to-one support 

The Extended Project lends itself to learner-centred delivery, with the tutor-assessor 
acting as a catalyst and facilitator of the research process. Learners should be 
assigned to an appropriate tutor-assessor for the duration of the project. 

As what is being assessed is the learner’s ability to plan, manage, carry out and 
review a project, it is not essential for the tutor-assessor to be a specialist in the 
chosen subject area. However, as part of their project, learners should have the 
opportunity to seek advice or guidance from a specialist or expert in their project 
area. The learner should be able to choose when this is sought. For example, it could 
form part of their research when selecting a topic, and can include any comments in 
their evaluation. Evidence that this has been taken place could be in the form of a 
witness statement.  

If the learner’s project involves the use of a laboratory, studio, workshop, 
mechanical equipment or other machinery and equipment, they would need to be 
supervised by a qualified person. 

Centres should also refer to The Role of the tutor-assessor on page 62. 

Contacting Edexcel 

If you wish to contact Edexcel, telephone the Edexcel customer service team. 

Our customer service numbers are: 

DIDA and other qualifications 0844 576 0031 

BTEC and NVQ 0844 576 0026 

GCSE 0844 576 0027 

GCE 0844 576 0025 

The Diploma 0844 576 0028 

Calls may be recorded for training purposes. 
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Unit 1: Dissertation 

Level 3 

Guided learning hours: 120 

 

Introduction 

The dissertation provides learners with the opportunity to develop their knowledge 
and understanding of a selected topic.  

Unit 1: Dissertation differs from Unit 2: Investigation/Field Study in the way in which 
information is collected. In Unit 1: Dissertation, there is no requirement to use 
specific research instruments (for example measurements, experiments, 
observations, surveys, interviews, questionnaires) to collect data, and there is likely 
to be greater focus on secondary sources. 

The unit requires the learner to plan, research, analyse information and then 
evaluate and review the project. The findings and recommendations will then be 
presented by the learner to a selected audience. 

The unit requires learners to take an active role in managing the project and 
provides opportunities to develop skills in decision making, problem solving and 
communicating. It also introduces learners to the techniques and methods of 
research. 

It is estimated that the dissertation produced will be 5000-6000 words in length. 
Learners will not be penalised for producing work outside the suggested word count, 
but they should ensure their word count allows them to meet the assessment 
objectives. 

Learning outcomes 

On completion of this unit a learner should: 

1 Be able to identify, plan and manage a dissertation project 

2 Be able to undertake research, collect evidence and select information using 
appropriate methodology 

3 Be able to interpret evidence, draw conclusions and write up results into a 
finished dissertation  

4 Be able to present findings, conclusions and an evaluation to an audience. 

The assessment evidence presented by the learner must evidence all the above 
learning outcomes. 
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Unit summary 
 

Learning outcome Assessment  Learning 
outcome 
number The learner will: The learner can: 

1 Be able to identify, plan and 
manage a dissertation project 

• identify the main objectives 
for the project 

• provide an appropriate plan 

• use organisational skills and 
strategies appropriately. 

2 Be able to undertake research, 
collect evidence and select 
information using appropriate 
methodology 

• select relevant information 
from appropriate sources 

• obtain information 

• relate resources to the 
research question or 
hypothesis. 

3 Be able to interpret evidence, 
draw conclusions and write up 
results into a finished dissertation  

• produce a dissertation using 
appropriate style and 
structure  

• interpret evidence gathered 

• discuss different perspectives 

• draw conclusions. 

4 Be able to present findings, 
conclusions and an evaluation to 
an audience. 

• review and evaluate the 
project and own learning  

• present the project outcomes 
in an organised manner, 
engaging with audience and 
responding to questions. 
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Unit content 

 

1 Be able to identify, plan and manage a dissertation project 

Identifying and planning the project 

Learners should select a topic from an area which interests them. They should 
conduct a literature review to help them narrow down the topic to a working 
title, which is likely to be in the form of a question or problem. Before they 
begin, learners should be clear about what they plan to investigate and how they 
will do it. 

As part of their proposal, learners must complete the Project Proposal Form 
(Annexe B). This must be signed off by the tutor-assessor before any further work 
can be carried out (see page 61). The title/topic must be considered suitable by 
the tutor-assessor, be capable of investigation and suitable in size and scale to be 
completed in the time available. If the learner is taking the Extended Project as 
part of a Diploma, it must either complement and develop the themes of the 
Principal Learning or support learner progression (see page 5). 

Completed project proposal forms should include objectives and a rationale for 
their choice of topic/title. They should also identify the proposed activities that 
they will need to undertake, for example: 

• background reading 

• conducting research 

• analysing information and drawing conclusions 

• writing up the project, checking and re-drafting  

• evaluating the project and own learning 

• preparing for the presentation. 

Plans should also include the resources that they will require and an attempt to 
prepare for contingencies. 

The tutor-assessor and project proposal checker must sign off the project 
proposal form before the learner can do any more work (see page 61). By 
confirming that the project is appropriate, the centre is confirming that the 
proposal will give the learners scope to achieve all of the assessment objectives, 
For learners who are taking the Extended Project as part of the Diploma, the 
centre is also confirming that it meets the requirement of relevance either to 
their Principal Learning or in terms of progression to further study/work.  

Managing the project 

During the course of the project, learners must keep individual records which 
document its progress, the activities undertaken and the decision-making process, 
using an ‘activity log’. An example activity log can be found in Annexe C and 
electronic copies can be downloaded from the Edexcel website.  

Learners should monitor their own progress, adapting their plan and adjusting 
their timelines where necessary; where this occurs, this should be recorded in the 
activity log. 
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Summary of evidence required from learner1

• The project proposal form. 

• The activity log. 

2 Be able to undertake research, collect evidence and select information using 
appropriate methodology 

Learners should: 

• research, analyse and interpret information from sources 

• extract, interpret and summarise information 

• show connections between ideas, information, sources etc  

• present the research in a coherent, well-organised manner 

• be independently motivated and seek out their own research material 

• make use of the distinction between fact, speculation and subjective opinion 
when evaluating reliability of sources.  

Unit 1: Dissertation and Unit 2: Investigation/Field Study have a different focus 
in this learning outcome. In Unit 2: Investigation/Field Study, learners will use 
particular research instruments (for example measurements, experiments, 
observations, surveys, interviews, questionnaires) to collect data. In Unit 1: 
Dissertation, the use of these types of research instruments is not required, and 
there is likely to be greater focus on secondary sources.  

Learners should also use skills gained from the taught element of the course to 
comment on the reliability and validity of sources, distinguishing between 
primary and secondary sources, as well as between facts, speculation and 
subjective opinion. For example, learners should note whether the source of 
information comes from a newspaper summary of original research (and may 
therefore be abridged or even misrepresented). They should also be sensitive to 
the fact that particular sources will offer biased views.  

Learners should make use of a consistent system of referencing. References 
should make clear which author is being quoted, and where the quotation comes 
from. There should also be a bibliography which uses an appropriate and 
consistent format. 

Summary of evidence required from learner 

• Research carried out. This is likely to be contained within relevant sections of 
the dissertation (see learning outcome 3). 

                                                      
1 If clearly referenced, credit can be given for additional evidence of planning and managing the project 
contained in any supplementary materials submitted for assessment 
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3 Be able to interpret evidence, draw conclusions and write up results into a 
finished dissertation 

The dissertation needs to be organised. There are different ways of structuring a 
dissertation, which will vary depending on the nature of the question and the 
type of research carried out. One possible structure is: 

• Introduction 

• Chapter 1 

• Chapter 2 

• Chapter 3 

• Conclusion  

• References and bibliography. 

The different sections should all follow each other in a logical manner.  

The introduction will include an explanation of the question or problem and a 
rationale for the choice of this question, for example why it is important or 
interesting to the learner. 

The sections can be organised in different ways, but the dissertation should 
describe previously published studies that are relevant to the question. Learners 
should acknowledge alternative interpretations or arguments and assess them 
critically, evaluating their strengths and weaknesses, and defending their own 
arguments against possible objections.  

The dissertation should also include a conclusion, summarising what has been 
found in relation to the original question or problem. There should also be 
recommendations, such as wider implications, suggestions for further work, etc. 

Learners should be encouraged to plan and draft their work before producing the 
finished dissertation.  

Care should be taken with the presentation of the dissertation, with appropriate 
use made of headings, paragraphing, page numbering, labelling of diagrams, and 
font sizes and styles. Learners should also take care to use language accurately 
and appropriately, for example spelling, grammar, punctuation, technical 
language, and an appropriately neutral or formal style. 

For more information about the referencing and bibliography, see learning 
outcome 2. 

Summary of evidence required from learner 

• The dissertation. 

4 Be able to present findings, conclusions and an evaluation to an audience 

The evaluation 

Learners must produce an evaluation of the project. Some or all of it could be 
included within the dissertation itself, or it could be a separate piece of work.  
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The evaluation should aim to address: 

• the extent to which the learner achieved what they set out to achieve 

• possible weaknesses in, and limitations of, their methodology and 
interpretations 

• how well they performed at different stages of the project 

• what they would do differently next time and why 

• what they have learned about conducting research and writing a dissertation, 
and how useful this has been to them 

The presentation 

The findings should be presented to an audience. The presentation should 
summarise what the dissertation is about, what was done, the findings and 
conclusions that can be drawn from it. It must be appropriate to the selected 
audience in terms of length, language used, room selected and conditions, and 
also in terms of any handouts and ICT used. 

The presentation must demonstrate the use of appropriate communication skills 
and the learner should be able to respond to questioning from the audience in a 
capable manner.  

Further information about the presentation is given on pages 55–56. 

Summary of evidence required from learner 

• The evaluation. This may be a written evaluation or some or all of it could be 
covered within the presentation. 

• The presentation and any supporting material. For oral presentations, the 
evidence must include an observation record completed by the tutor assessor, 
along with any notes, handouts, etc prepared by the learner; the presentation 
does not need to be recorded on audio/video. 
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Marking grid for Unit 1: Dissertation 

Dissertation: AO1 — Manage 

Mark band 1 Mark band 2 Mark band 3 

The research question is identified and is 
developed with a lot of guidance, support and 
assistance from the tutor-assessor. The 
question may lack focus. 

The research question is identified and is 
developed with some guidance, support and 
assistance from the tutor-assessor and is then 
finalised and refined by the learner. The 
question is reasonably focussed. 

The research question is identified and is 
developed with limited guidance, support and 
assistance from the tutor-assessor but is then 
finalised and refined independently by the 
learner. The question is well defined and 
clearly focussed. 

The project plan gives objectives for the 
project and a brief and general rationale. Most 
of the main tasks to be completed are listed. 

The project plan gives clear objectives for the 
project and a clear rationale. All of the main 
tasks to be completed are provided in an 
appropriate order and described with an 
appropriate time span allocated for some 
tasks 

The project plan is clear and concise, with 
clear and thoughtful objectives and rationale. 
All of the main tasks to be completed are 
provided in an appropriate order and described 
in detail with an appropriate time span 
allocated for each task.  

The learner shows limited organisational ability 
and time management skills when managing the 
project. 

The learner maintains cursory records of 
activities undertaken during the project. There 
is some monitoring of own progress. 

The learner shows reasonable organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear records of activities undertaken during 
the project, including problems encountered 
and steps taken to overcome them. Progress 
is monitored against the original plan. 

The learner shows a high level of organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear and detailed records of activities 
undertaken during the project, including 
problems encountered and steps taken to 
overcome them. Progress is monitored against 
the original plan and adjustments made to the 
plan where necessary. 

0–3 marks 4–6 marks 7–9 marks 
 
See pages 56-57 for guidance on how to use the marking grids. 
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Dissertation: AO2 — Use resources 

Mark band 1 Mark band 2 Mark band 3 

Some sources have been used and investigated. 
There is some referencing of research sources 
and a bibliography is included, listing most of 
the sources.  

A range of different types of sources have 
been used and investigated. Research sources 
are referenced appropriately and a 
bibliography is included, listing the sources in 
an appropriate format. 

A wide range of different types of sources 
have been used and thoroughly investigated. 
Research sources are referenced appropriately 
and consistently and a bibliography is included, 
listing the sources in an appropriate and 
consistent format. 

Information and resources have been selected 
and some of this is directly relevant to the 
research question. The information has been 
collated in reference to the research question 
posed. There are attempts to establish links 
and connections between the information 
used, but some of these may be tenuous. 

Information and resources relevant to the 
research question have been selected. The 
information has been analysed in reference to 
the research question posed. The learner has 
established clear links and connections 
between the information used. 

Information and resources relevant to the 
research question have been carefully 
selected. The information has been analysed 
and synthesised in reference to the research 
question posed. Clear, concise and detailed 
links have been established between the 
information used. 

Some understanding of the less complex areas 
of the research topic has been shown. The 
learner makes some attempt to evaluate the 
reliability of sources, but this is not always 
effective. 

A reasonable understanding of the 
complexities of the research area in general, 
and the research question in particular, has 
been shown. The learner is generally effective 
in evaluating the reliability of sources. 

A thorough understanding of the complexities 
of the research question has been shown. 
Learners have placed the research question 
into the wider context of the research area. 
The learner makes use of the distinction 
between fact, speculation and subjective 
opinion in evaluating the reliability of sources 
and does this consistently effectively. 

   

0–4 marks 5–8 marks 9–12 marks 
 
See pages 56-57 for guidance on how to use the marking grids. 
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Dissertation: AO3 — Develop and realise 

Mark band 1 Mark band 2 Mark band 3 

An attempt has been made to structure the 
dissertation, using sections. 

The dissertation is structured in sections and 
there is some evidence of the ability to link 
them together coherently. 

The dissertation is well structured, with 
appropriate sections that are linked together 
coherently throughout. 

Information is generally presented in a logical 
order, although some of it may not be wholly 
relevant. Some use is made of techniques that 
aid clarity, eg numbering, headings, 
paragraphing, labelling.  

Language errors (eg grammar, syntax, 
vocabulary) may sometimes be intrusive but 
they generally do not interfere with 
communication. Some technical terms are 
used. 

Information is presented in a logical order and 
is generally clear and relevant. Generally 
effective use is made of techniques that aid 
clarity, eg numbering, headings, paragraphing, 
labelling.  

There are few language errors (eg grammar, 
syntax, vocabulary), and they are generally not 
intrusive and do not interfere with 
communication. Technical terms are generally 
used appropriately. 

Information is presented in a logical order and 
it is consistently clear and relevant. Effective 
and consistent use is made of techniques that 
aid clarity, eg numbering, headings, 
paragraphing, labelling.  

There are few language errors (eg grammar, 
syntax, vocabulary) and they are not intrusive 
and do not interfere with communication. 
Technical terms are used consistently and 
effectively. 

The content shows some understanding of the 
topic and an attempt to answer the research 
question.  

 

The content shows good understanding of the 
topic area and an argument that answers the 
research question. Some counter arguments or 
alternative interpretations are considered in 
the discussion.  

The content shows a thorough and perceptive 
understanding of the topic area and a clearly 
argued and well-thought out argument that 
answers the research question and is 
supported by several lines of reasoning. 
Counter arguments or alternative 
interpretations are considered carefully and 
systematically in the discussion.  

There is a brief conclusion that summarises 
the point of view and the case that has been 
made. 

There is a clear conclusion that summarises 
the point of view and the case that has been 
made. There are some suggestions for further 
work. 

There is a clear and well-developed 
conclusion that proficiently summarises the 
point of view and the case that has been made. 
There are well-thought out suggestions for 
further work and an awareness of any wider 
implications. 

0–8 marks 9–16 marks 17–24 marks 
 
See pages 53–54 for guidance on how to use the marking grids. 
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Dissertation: AO4 — Review 

Mark band 1 Mark band 2 Mark band 3 

Overall the learner shows some self-awareness 
when evaluating the project and the extent to 
which they have achieved their aims. The 
learner attempts to identify the limitations of 
their project’s methodology and interpretations 
but this may not correspond with the tutor-
assessor’s own judgement.  

The learner identifies some basic ideas for 
what they could do differently next time. They 
have drawn basic conclusions about the process 
of researching and writing a dissertation that 
could help them in future. 

Overall the learner shows good insight and 
self-awareness in evaluating the project and 
the extent to which they have achieved their 
aims. The learner is generally successful at 
identifying and explaining limitations of their 
project’s methodology and interpretations.  

 

The learner describes ideas for what they 
could do differently next time. They have 
drawn clear conclusions about the process of 
researching and writing a dissertation that 
could help them in future. 

Overall the learner shows a high level of 
insight and self-awareness in evaluating the 
project and the extent to which they have 
achieved their aims. The learner is highly 
adept at identifying and analysing in detail 
limitations of their project’s methodology and 
interpretations.  

The learner explains and justifies ideas for 
what they could do differently next time. They 
have drawn clear and perceptive conclusions 
about the process of researching and writing a 
dissertation that could help them in future. 

The presentation is structured so that the 
audience can see that there has been some 
attempt to organise it logically and the learner 
shows basic ability to convey the main ideas. 

The presentation is structured so that it is 
reasonably clear to the audience how it is 
organised and how the different parts link 
together and the learner shows good ability to 
convey the main idea.  

The presentation is clearly and logically 
structured so that it is completely clear to the 
audience how the different parts link 
together and the learner shows a high level of 
ability to convey the main ideas.  

If an oral presentation is given, it is generally 
audible, although it is likely that the learner 
relies heavily on supporting materials, eg notes 
or cue cards. The learner shows limited ability 
to engage the audience or hold their attention. 
Where visual aids are used, these attempt to 
support the presentation, although they may 
not be clearly visible to the audience and may 
contain too much information. 

If an oral presentation is given, it is audible 
and reasonably paced. Although it is likely that 
the learner relies on supporting materials, eg 
notes or cue cards, there are parts of the 
presentation that are not simply read aloud. 
The learner engages with the audience and 
holds their attention in places. Where visual 
aids are used, these are relevant and are 
reasonably effective at supporting the 
presentation. They show reasonable clarity 
and design. 

If an oral presentation is given, it is clearly 
audible and well paced. The learner may 
make some use of supporting materials, eg 
notes of cue cards, but the presentation is not 
simply read aloud. The learner engages well 
with the audience and holds their attention. 
Where visual aids are used, these are relevant 
and are consistently effective at supporting 
the presentation. They are clearly visible to 
the audience, are well designed and do not 
contain too much information. 

continued overleaf 
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Mark band 1 Mark band 2 Mark band 3 

Some questions are answered and the learner 
shows reasonable subject knowledge. 

Questions are answered reasonably clearly 
and effectively and the learner shows 
reasonable subject knowledge. 

The learner handles questions calmly and 
confidently. Questions are answered clearly 
and insightfully and the learner shows good 
subject knowledge. 

0–3 marks 4–6 marks 7–9 marks 

 

See pages 53-54 for guidance on using the marking grids. 

Total marks out of 54. 
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Unit 2: Investigation/Field Study 

Level 3 

Guided learning hours: 120 

 

Introduction 

The investigation/field study provides learners with the opportunity to carry out a 
practical investigative project. This project recognises the importance of collecting, 
analysing and evaluating data to answer a question or support a hypothesis.  

The unit requires the learner to plan, carry out and evaluate the project to find out 
if the evidence supports their initial question or hypothesis. The validity, reliability 
and accuracy of the data must also be examined to ensure that the conclusion 
reached is robust. The learner will present their findings to a selected audience. 

The investigation/field study requires the learner to manage the project and to take 
responsibility for adhering to safe working practices. It provides opportunities to 
develop skills in problem solving, decision making and communication. The learner is 
also introduced to the specialist techniques involved in an investigation/field study. 

It is estimated that the investigation/field study will be 4000-5000 words in length, 
tending towards the lower end where significant quantities of quantitative data are 
involved. Learners will not be penalised for producing work outside the suggested 
word count, but they should ensure their word count allows them to meet the 
assessment objectives. 

Learning outcomes 

On completion of this unit a learner should: 

1 Be able to identify, plan and manage an investigation or field study 

2 Be able to undertake research, collect evidence and select information using 
appropriate methodology 

3 Be able to interpret evidence, draw conclusions and write up results into a 
finished investigation or field study 

4 Be able to present findings, conclusions and an evaluation to an audience. 

The assessment evidence presented by the learner must evidence all the above 
learning outcomes. 
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Unit summary 
 

Learning outcome Assessment  Learning 
outcome 
number The learner will: The learner can: 

1 Be able to identify, plan and 
manage an investigation or field 
study 

• identify the main objectives for 
the project 

• provide an appropriate plan 
with risks identified 

• use organisational skills and 
strategies appropriately 

2 Be able to undertake research, 
collect evidence and select 
information using appropriate 
methodology 

• select relevant information 
from appropriate secondary 
research sources 

• obtain raw data or information 

• relate resources to the 
research question or hypothesis 

3 Be able to analyse and interpret 
evidence, draw conclusions and 
write up results into a finished 
investigation or field study 

• write up the investigation/field 
study, using appropriate style 
and structure 

• interpret evidence gathered 
and present data appropriately 

• draw conclusions 

4 Be able to present findings, 
conclusions and an evaluation to 
an audience. 

• review and evaluate the 
project and own learning  

• present the project outcomes 
in an organised manner, 
engaging with audience and 
responding to questions. 
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Unit content 

 

1 Be able to identify, plan and manage an investigation or field study 

Identifying and planning the project 

Learners should select a topic from an area which interests them. They should 
conduct a literature review to help them narrow down the topic to a working 
title, which is likely to be in the form of a question or hypothesis. Before they 
begin, learners should be clear about what they plan to investigate and how they 
will do it. 

Learners should ensure when finalising their question or hypothesis that: 

• required primary and secondary sources are identified in advance and that 
these are accessible during the project 

• required resources are available to use.  

As part of their proposal, learners must complete the project proposal form 
(Annexe B). This must be signed off by the tutor-assessor before any further work 
can be carried out (see page 61). The title/topic must be considered suitable by 
the tutor-assessor, be capable of investigation, and suitable in size to be 
completed in the time available. If the learner is taking the Extended Project as 
part of a Diploma, it must either complement and develop the themes of the 
Principal Learning or support learner progression (see page 5). 

Completed project proposal forms should include objectives and a rationale for 
their choice of topic/title. They should also identify the proposed activities that 
they will need to undertake, for example: 

• background reading 

• conducting a literature review of data collection resources available 

• conducting research and collecting data 

• analysing information and drawing conclusions 

• writing up the project, checking and re-drafting  

• evaluating the project and own learning 

• preparing for the presentation. 

Plans should also include the resources that they will require and prepare for 
contingencies. 

The tutor-assessor and project proposal checker must sign off the project 
proposal form before the learner can do any more work (see page 61). By 
confirming that the project is appropriate, the centre is confirming that the 
proposal will give the learners scope to achieve all of the assessment objectives, 
For learners who are taking the Extended Project as part of the Diploma, the 
centre is also confirming that it meets the requirement of relevance either to 
their Principal Learning or in terms of progression to further study/work.  
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Managing the project 

During the course of the project, learners must keep individual records which 
document its progress, the activities undertaken and the decision-making process, 
using an ‘activity log’. An example activity log can be found in Annexe C and 
electronic copies can be downloaded from the Edexcel website.  

Learners should monitor their own progress, adapting their plan and adjusting 
their timelines where necessary; where this occurs, this should be recorded in the 
activity log. 

Summary of evidence required from learner1

• The project proposal form 

• The activity log. 

2 Be able to undertake research, collect evidence and select information using 
appropriate methodology 

Learners should: 

• use their chosen techniques safely to collect their data 

• research, analyse and interpret data and information from primary/secondary 
sources 

• extract, interpret and summarise information 

• show connections between ideas, information, sources etc 

• present the research in a coherent, well-organised manner 

• be independently motivated and seek out their own research material. 

Learners should select a range of secondary sources that contain information 
appropriate to their question or hypothesis. Information can be gathered from a 
range of sources (for example books, journals, the internet). Learners should 
assess the usefulness and validity of evidence and reference them clearly in their 
report, using a consistent system of referencing. References should make clear 
which author is being quoted, and where the quotation comes from. There should 
also be a bibliography which uses an appropriate and consistent format. 

In contrast with Unit 1: Dissertation, in Unit 2: Investigation/Field Study learners 
are expected to use relevant data collection methods, such as measurements, 
observations, experiments, surveys, questionnaires. Learners therefore need to 
understand why valid data collection methods are important. They must consider 
the accuracy and reliability of data that they collect, to ensure that the 
measurements and observations can be reproduced by others. Learners need to 
understand that the materials, procedures and calculations that they select must 
be the most appropriate for their investigation/field study. Learners should 
demonstrate that they have considered variables and used control methods where 
appropriate.  

Learners should use their chosen techniques safely to collect their data, with 
careful use of materials and equipment. The collection of data should be 
methodical and well organised.  

                                                      
1 If clearly referenced, credit can be given for additional evidence of planning and managing the project 
contained in any supplementary materials submitted for assessment 
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Summary of evidence required from learner 

• Research carried out. This is likely to be contained within relevant sections of 
the written up investigation/field study (see learning outcome 3). 

3 Be able to analyse and interpret evidence, draw conclusions and write up 
results into a finished investigation or field study 

The write-up of the investigation/field study needs to be organised. There are 
different possible ways of structuring it, which will vary depending on the nature 
of the question and the type of research carried out. One possible structure is: 

• Introduction 

• Literature review 

• Data collection methods 

• Results and analysis 

• Discussion/conclusion 

• References and bibliography. 

The different sections should all follow each other in a logical manner.  

The introduction will include an explanation of the question or hypothesis and a 
rationale for the choice of this question, such as why it is important or interesting 
to the learner. 

The literature review should describe previous studies/data that are relevant to 
the question (see learning outcome 2). 

The data collection methods section will describe what was done and summarise 
the data or findings obtained (see learning outcome 2).  

The results and analysis section is where the results are analysed and interpreted 
and links made to previous work. For quantitative studies, learners should analyse 
their data, searching for patterns and trends within it. Suitable calculations (for 
example statistical tests) should be carried out where appropriate. Learners 
should make a case for a particular interpretation.  

There should also be a discussion/conclusion, summarising what has been found in 
relation to the original question or hypothesis. There should also be 
recommendations, such as how their results can be used by others, the 
significance of their results, wider implications, suggestions for further work, etc. 

Learners should be encouraged to plan and draft their work before producing the 
finished piece of writing. 

Care should be taken with the presentation of the writing, with appropriate use 
made of headings, paragraphs, page numbering, labelling of diagrams, and font 
sizes and styles. Learners should also take care to use language accurately and 
appropriately, for example spelling, grammar, punctuation, technical language, 
and an appropriately neutral or formal style. 

For more information about the referencing and bibliography, see learning 
outcome 2. 

Summary of evidence required from learner 

• The write-up of the investigation/field study. 
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4 Be able to present findings, conclusions and an evaluation to an audience 

The evaluation 

Learners must produce an evaluation of the project. Some or all of it could be 
included within the write up of the field study/investigation itself, or it could be 
a separate piece of work.  

The evaluation should aim to address: 

• the extent to which the learner achieved what they set out to achieve 

• possible weaknesses in, and limitations of, their methodology and 
interpretations 

• how well they performed at different stages of the project 

• what they would do differently next time and why  

• what they have learned about conducting research and writing up a field 
study/investigation, and how useful this has been to them 

The presentation 

The findings should be presented to an audience. The presentation should 
summarise what the field study/investigation was about, what was done, the 
findings, and conclusions that can be drawn from it. It must be appropriate to the 
selected audience in terms of length, language used, room selected and 
conditions, and also in terms of any handouts and ICT used. 

The presentation must demonstrate the use of appropriate communication skills 
and the learner should be able to respond to questioning from the audience in a 
capable manner.  

Further information about the presentation is given on pages 55–56. 

Summary of evidence required from learner 

• The evaluation. This may be a written evaluation or some or all of it could be 
covered within the presentation. 

• The presentation and any supporting material. For oral presentations, the 
evidence must include an observation record completed by the tutor assessor, 
along with any notes, handouts, etc prepared by the learner; the presentation 
does not need to be recorded on audio/video. 
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Marking grid for Investigation/Field Study 

Investigation/Field Study: AO1 — Manage 

Mark band 1 Mark band 2 Mark band 3 

The question or hypothesis is identified and is 
developed with a lot of guidance, support and 
assistance from the tutor-assessor. The question 
or hypothesis may lack focus. 

The question or hypothesis is identified and is 
developed with some guidance, support and 
assistance from the tutor-assessor and is then 
finalised and refined by the learner. The 
question or hypothesis is reasonably focussed. 

The question or hypothesis is identified and is 
developed with limited guidance, support and 
assistance from the tutor-assessor but is then 
finalised and refined independently by the 
learner. The question or hypothesis is well 
defined and clearly focussed. 

The project plan gives objectives for the 
project and a brief rationale. Most of the main 
tasks to be completed are listed. Potential 
problems are mentioned. 

The project plan gives clear objectives for the 
project and a clear rationale. All of the main 
tasks to be completed are provided in an 
appropriate order and described, with an 
appropriate time span allocated for some 
tasks. Potential problems are described. 

The project plan is clear and concise, with 
clear and detailed objectives and rationale. 
All of the main tasks to be completed are 
provided in an appropriate order and described 
in detail, with an appropriate time span 
allocated for each task. Potential problems are 
described and there are sensible ideas for 
how these can be overcome. 

The learner shows limited organisational ability 
and time management skills when managing the 
project. The learner maintains cursory records 
of activities undertaken during the project. 
There is some monitoring of own progress. 

The learner shows reasonable organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear records of activities undertaken during 
the project, including problems encountered 
and steps taken to overcome them. Progress 
is monitored against the original plan. 

The learner shows a high level of organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear and detailed records of activities 
undertaken during the project, including 
problems encountered and steps taken to 
overcome them. Progress is monitored against 
the original plan and adjustments made to the 
plan where necessary. 

0–3 marks 4–6 marks 7–9 marks 
 
See pages 53-54 for guidance on how to use the marking grid. 
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Investigation/Field Study: AO2 — Use resources 

Mark band 1 Mark band 2 Mark band 3 

Some sources have been used and investigated. 
There is some referencing of research sources 
and a bibliography is included, listing most of 
the sources.  

A range of different types of sources have 
been used and investigated. Research sources 
are referenced appropriately and a 
bibliography is included, listing the sources in 
an appropriate format. 

A wide range of different types of sources 
have been used and thoroughly investigated. 
Research sources are referenced appropriately 
and consistently and a bibliography is included, 
listing the sources in an appropriate and 
consistent format.  

Data collection techniques are used with some 
success but with some guidance from the tutor-
assessor. Information and resources have been 
selected and some of this is directly relevant 
to the research question. Information has been 
collated in reference to the research question 
posed.  

Data collection techniques are used 
successfully with limited guidance from the 
tutor-assessor. Information and resources 
relevant to the research question have been 
selected. Information has been analysed in 
reference to the research question posed. 

Data collection techniques are successfully and 
independently used by the learner. Information 
and resources relevant to the research 
question have been carefully selected. 
Information has been analysed and synthesised 
in reference to the research question posed. 

There are attempts to establish links and 
connections between the information used, but 
some of these may be tenuous. Some 
understanding of the less complex areas of 
the research topic has been shown. 

The learner has established clear links and 
connections between the information used. A 
reasonable understanding of the complexities 
of the research area in general, and the 
research question in particular, has been 
shown. 

Clear, concise and detailed links have been 
established between the information used. A 
thorough understanding of the complexities of 
the research question has been shown. 
Learners have placed the research question 
into the wider context of the research area. 

   

0–4 marks 5–8 marks 9–12 marks 
 
See pages 53-54 for guidance on how to use the marking grid. 
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Investigation/Field Study: AO3 — Develop and realise 

Mark band 1 Mark band 2 Mark band 3 

An attempt has been made to structure the 
investigation/field study, using sections. 

The investigation/field study is structured in 
sections and there is some evidence of the 
ability to link them together coherently. 

The investigation/field study is well 
structured, with appropriate sections that are 
linked together coherently throughout. 

Information is generally presented in a logical 
order although some of it may not be wholly 
relevant. Some use is made of techniques that 
aid clarity, eg numbering, headings, 
paragraphing, labelling.  

Language errors (eg grammar, syntax, 
vocabulary) may sometimes be intrusive but 
they generally do not interfere with 
communication. Some technical terms are 
used. 

Information is presented in a logical order and 
is generally clear and relevant. Generally 
effective use is made of techniques that aid 
clarity, eg numbering, headings, paragraphing, 
labelling.  

There are few language errors (eg grammar, 
syntax, vocabulary), and they are generally not 
intrusive and do not interfere with 
communication. Technical terms are generally 
used appropriately. 

Information is presented in a logical order and 
it is consistently clear and relevant. Effective 
and consistent use is made of techniques that 
aid clarity, eg numbering, headings, 
paragraphing, labelling.  

There are few language errors (eg grammar, 
syntax, vocabulary) and they are not intrusive 
and they do not interfere with communication. 
Technical terms are used consistently and 
effectively. 

The content shows some understanding of the 
topic and an attempt to answer the agreed 
hypothesis or question. Some trends or 
patterns in the data are identified.  

The content shows good understanding of the 
topic area and findings that relate directly to 
the agreed hypothesis or question. The main 
trends or patterns in the data are identified 
and analysed. Where appropriate, some 
mathematical calculations are performed.  

The content shows a thorough and perceptive 
understanding of the topic area and a clearly 
argued and well-thought out interpretation 
that answers the agreed hypothesis or question 
and is supported by several lines of argument. 
Trends or patterns in the data are identified 
and analysed perceptively using relevant 
models and theories. Where appropriate, 
mathematical calculations are performed.  

There is a brief conclusion that summarises 
the findings. 

There is a clear conclusion that summarises 
the findings. There are some suggestions for 
further work. 

There is a clear and well-developed 
conclusion that proficiently summarises the 
findings. There are well-thought out 
suggestions for further work and an 
awareness of any wider implications. 

0–8 marks 9–16 marks 17–24 marks 
 
See pages 56-57 for guidance on how to use the marking grids.  
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Investigation/Field Study: AO4 — Review 

Mark band 1 Mark band 2 Mark band 3 

Overall the learner shows some self-awareness 
when evaluating the project and the extent to 
which they have achieved their aims. The 
learner attempts to identify the limitations of 
their project’s methodology and 
interpretations, but this may not correspond 
with the tutor-assessor’s own judgement.  

The learner identifies some basic ideas for 
what they could do differently next time. They 
have drawn basic conclusions about the process 
of researching and writing an investigation/field 
study that could help them in future. 

Overall the learner shows good insight and 
self-awareness in evaluating the project and 
the extent to which they have achieved their 
aims. The learner is generally successful at 
identifying and explaining the limitations of 
their project’s methodology and 
interpretations.  

The learner describes ideas for what they could 
do differently next time. They have drawn 
clear conclusions about the process of 
researching and writing an investigation/field 
study that could help them in future. 

Overall the learner shows a high level of 
insight and self-awareness in evaluating the 
project and the extent to which they have 
achieved their aims. The learner is highly 
adept at identifying and analysing in detail 
the limitations of their project’s methodology 
and interpretations.  

The learner explains and justifies ideas for 
what they could do differently next time. They 
have drawn clear and perceptive conclusions 
about the process of researching and writing an 
investigation/field study that could help them 
in future. 

The presentation is structured so that the 
audience can see that there has been some 
attempt to organise it logically and the learner 
shows basic ability to convey the main ideas. 

The presentation is structured so that it is 
reasonably clear to the audience how it is 
organised and how the different parts link 
together and the learner shows good ability to 
convey the main ideas. 

The presentation is clearly and logically 
structured so that it is completely clear to the 
audience how the different parts link 
together and the learner shows a high level of 
ability to convey the main ideas.  

If an oral presentation is given, it is generally 
audible, although it is likely that the learner 
relies heavily on supporting materials, eg notes 
or cue cards. The learner shows limited ability 
to engage the audience or hold their attention. 
Where visual aids are used, these attempt to 
support the presentation, although they may 
not be clearly visible to the audience and may 
contain too much information. 

If an oral presentation is given, it is audible 
and reasonably paced; although it is likely that 
the learner relies on supporting materials, eg 
notes or cue cards, there are parts of the 
presentation that are not simply read aloud. 
The learner engages with the audience and 
holds their attention in places. Where visual 
aids are used, these are relevant and are 
reasonably effective at supporting the 
presentation. They show reasonable clarity 
and design. 

If an oral presentation is given, it is clearly 
audible and well paced. The learner may 
make some use of supporting materials, eg 
notes of cue cards, but the presentation is not 
simply read aloud. The learner engages well 
with the audience and holds their attention. 
Where visual aids are used, these are relevant 
and are consistently effective at supporting 
the presentation. They are clearly visible to 
the audience, are well designed and do not 
contain too much information. 

Continued overleaf 
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Mark band 1 Mark band 2 Mark band 3 

Some questions are answered and the learner 
shows reasonable subject knowledge. 

Questions are answered reasonably clearly 
and effectively and the learner shows 
reasonable subject knowledge. 

The learner handles questions calmly and 
confidently. Questions are answered clearly 
and insightfully and the learner shows good 
subject knowledge. 

0–3 marks 4–6 marks 7–9 marks 
 
See pages 56-57 for guidance on how to use the marking grids. 

Total marks out of 54. 
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Unit 3: Performance 

Level 3 

Guided learning hours: 120 

 

Introduction 

This unit provides learners with the opportunity to produce a performance for an 
audience.  

The unit requires learners to plan, research, develop and evaluate the performance. 
Learners begin by identifying a project title and making a project plan. They will 
then research potential materials, information and techniques. They will apply these 
as part of the developmental process, which involves trying out different approaches, 
refining ideas and preparing for and rehearsing the performance. They then give the 
performance. Finally, learners will evaluate the project and present the outcomes to 
an audience. 

Learners are required to provide written evidence to accompany the project. It is 
estimated that this will be 1500-3000 words in length. Learners will not be penalised 
for producing work outside the suggested word count, but they should ensure their 
word count allows them to meet the assessment objectives. 

Learning outcomes 

On completion of this unit a learner should: 

1 Be able to identify, plan and manage a performance project 

2 Be able to use resources to research and select prospective performance material 
and techniques 

3 Be able to develop and interpret performance material within the context of a 
performance to an audience 

4 Be able to present project outcomes and an evaluation to an audience. 

The assessment evidence presented by the learner must evidence all the above 
learning outcomes. 
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Unit summary 
 

Learning outcome Assessment  Learning 
outcome 
number The learner will: The learner can: 

1 Be able to identify, plan and 
manage a performance project  

• identify the main objectives for 
the project 

• provide an appropriate plan  

• use organisational skills and 
strategies appropriately. 

2 Be able to use resources to 
research and select prospective 
performance material and 
techniques  

• research relevant performance 
material and skills 

• select relevant material from 
valid sources 

• relate techniques to the 
performance project. 

3 Be able to develop and 
interpret performance material 
within the context of a 
performance to an audience  

• produce a well-rehearsed 
performance  

• show understanding of style 
and interpretation 

• demonstrate skills and 
creativity. 

4 Be able to present project 
outcomes and an evaluation to 
an audience. 

• review and evaluate the 
project and own learning  

• present the project outcomes 
in an organised manner, 
engaging with audience and 
responding to questions. 
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Unit content 

 

1 Be able to identify, plan and manage a performance project 

Identifying and planning the project 

Learners should select a topic from an area which interests them and then narrow 
this down to a working title.  

As part of their proposal, learners must complete the project proposal form 
(Annexe B). This must be signed off by the tutor-assessor before any further work 
can be carried out (see page 61). The title/topic must be considered suitable by 
the tutor-assessor and be appropriate in scale to be completed in the time 
available. If the learner is taking the Extended Project as part of a Diploma, it 
must either complement and develop the themes of the Principal Learning or 
support learner progression (see page 5). 

Completed project proposal forms should include objectives and a rationale for 
their choice of topic/title. They should identify the proposed activities that they 
will need to undertake, for example: 

• researching potential performance material 

• other activities needed in preparation for the performance, such as sourcing 
any equipment/materials, preparing publicity materials for the performance 

• rehearsals and exploring appropriate techniques for the performance 

• evaluating the project and own learning 

• preparing for the presentation. 

Plans should also include the resources that they will require and prepare for 
contingencies. 

The tutor-assessor and project proposal checker must sign off the project 
proposal form before the learner can do any more work (see page 61). By 
confirming that the project is appropriate, the centre is confirming that the 
proposal will give the learners scope to achieve all of the assessment objectives, 
For learners who are taking the Extended Project as part of the Diploma, the 
centre is also confirming that it meets the requirement of relevance either to 
their Principal Learning or in terms of progression to further study/work 

Managing the project 

During the course of the project, learners must keep individual records which 
document its progress, the activities undertaken and the decision-making process, 
using an ‘activity log’. An example activity log can be found in Annexe C and 
electronic copies can be downloaded from the Edexcel website.  

Learners should monitor their own progress, adapting their plan and adjusting 
their timelines where necessary; where this occurs, this should be recorded in the 
activity log. 
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Summary of evidence required from learner1

• The project proposal form. 

• The activity log.  

2 Be able to use resources to research and select prospective performance 
material and techniques 

Learners should show that they understand the resource requirements for the 
successful development, rehearsal and staging of the performance. 

Learners should demonstrate that they have investigated a range of potential 
performance material and performance techniques, showing connections and 
links between ideas, information, sources etc. 

Different types of research may be appropriate, depending on the type of 
performance and the learner’s own role, but examples could include: 

• the learner’s own analysis of any possible source materials 

• other people’s commentaries on, or analysis of, source materials 

• the learner’s own observations of others’ performances 

• reviews or accounts of others’ performances 

• research into the social, cultural or historical context in which any source 
materials were written or set 

• research into specific issues relating to any chosen source material 

• the target audience 

• the venue 

• technical facilities and equipment.  

It may also be relevant to research and select other resources, such as sets, 
costumes, sound, lighting.  

Learners should assess the usefulness of their sources, making use of a consistent 
system of referencing for any sources used. There should also be a bibliography 
which uses an appropriate and consistent format. 

Summary of evidence required from learner 

• Research carried out and resources selected. This could be kept with the 
activity log.  

                                                      
1 If clearly referenced, credit can be given for additional evidence of planning and managing the project 
contained in any supplementary materials submitted for assessment. 
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3 Be able to develop and interpret performance material within the context of a 
performance to an audience. 

Learners should use the resources and techniques that have been selected and 
develop them in order to prepare for the final performance. 

This is likely to involve: 

• exploring initial ideas 

• trying out different approaches 

• agreeing an approach 

• preparation and rehearsals, accompanied by ongoing refinements of the idea, 
as required. 

The activities undertaken and the evolution of ideas should be recorded as fully 
as possible.  

During the development process, decisions will need to be taken, which will 
include the choice of materials and performance techniques that will be used. It 
may also include other matters (which will vary according to the type of 
performance and the circumstances in which it is performed), such as costumes, 
sound, lighting, staging, set design, publicity materials, timings. 

It is during this phase of the project that learners will learn or improve the 
individual skills that will be required for the performance. These skills will vary 
depending on the type of performance and the learner’s own role, for example 
physical, artistic, technological, directorial, musical or choreographic.  

The learners will then give their performance. However, it is important to realise 
that the primary assessment evidence for this learning outcome will come from 
the development process that leads up to the performance, not from the 
performance itself. 

Summary of evidence required from learner 

• Evidence of the development process, for example records of meetings, 
decisions taken, rehearsals and any other relevant supporting or explanatory 
evidence. This should be kept with the activity log. 

• The performance. The project outcome should be recorded, on video or 
audio2. In addition, an observation record must be completed by the tutor-
assessor. 

                                                      
2 Information about acceptable audio/video formats is given in a separate document: Moderation of 
Project Qualifications: Guidance for Centres. Please refer to the Edexcel website 
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4 Be able to present project outcomes and an evaluation to an audience 

The evaluation 

Learners must produce an evaluation of the project. The evaluation should aim to 
address: 

• the extent to which they achieved what they set out to achieve 

• how well they managed at different stages of the project  

• how well they did in the final performance 

• what they would do differently next time and why  

• what they have learned about putting on a performance and how useful this 
has been to them 

The presentation 

The results of the project should be presented to an audience. The presentation 
should summarise what the project is about, what the learner’s role was, what 
was done, and how the performance went. It must be appropriate to the selected 
audience in terms of length, language used, room selected and conditions, and 
also in terms of any handouts and ICT used. 

The presentation must demonstrate the use of appropriate communication skills 
and the learner should be able to respond to questioning from the audience in a 
capable manner.  

Further information about the presentation is given on pages 55–56. 

Summary of evidence required from learner 

• The evaluation. This may be a written evaluation or some or all of it could be 
covered within the presentation. 

• The presentation and any supporting material. For oral presentations, the 
evidence must include an observation record completed by the tutor assessor, 
along with any notes, handouts, etc prepared by the learner; the presentation 
does not need to be recorded on audio/video. 
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Marking grid for Performance 

Performance: AO1 — Manage 

Mark band 1 Mark band 2 Mark band 3 

The performance topic and title are identified 
and are developed with a lot of guidance, 
support and assistance from the tutor-assessor. 
The question may lack focus. 

The performance topic and title are identified 
and are developed with some guidance, 
support and assistance from the tutor-assessor 
and are then finalised and refined by the 
learner individually or within groups. The 
question is reasonably focussed. 

The performance topic and title are identified 
and are developed with limited guidance, 
support and assistance from the tutor-assessor 
but are then finalised and refined 
independently by the learner individually or 
within groups. The question is well defined 
and clearly focussed. 

The project plan gives objectives for the 
project and a brief rationale. Most of the main 
tasks to be completed are listed. Some 
potential problems are identified and there 
are basic ideas for how to overcome them. 

The project plan gives clear objectives for the 
project and a clear rationale. All of the main 
tasks to be completed are provided in an 
appropriate order and described with an 
appropriate time span allocated for some 
tasks. The plan includes information on how 
learners will organise their time in order to 
meet the project objectives. Potential 
problems are described and there are 
reasonable ideas for how to overcome them. 

The project plan is clear and concise, with 
clear and detailed objectives and rationale. 
All of the main tasks to be completed are 
provided in an appropriate order and described 
in detail with an appropriate time span 
allocated for each task. The plan includes 
information with realistic deadlines showing 
how learners will organise their time in order to 
meet the project objectives. Potential 
problems are described and there are realistic 
and convincing ideas for how to overcome 
them. 

The learner shows limited organisational ability 
and time management skills when managing the 
project. The learner maintains cursory records 
of activities undertaken during the project. 
There is some monitoring of own progress. 

The learner shows reasonable organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear records of activities undertaken during 
the project, including problems encountered 
and steps taken to overcome them. Progress 
is monitored against the original plan. 

The learner shows a high level of organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear and detailed records of activities 
undertaken during the project, including 
problems encountered and steps taken to 
overcome them. Progress is monitored against 
the original plan and adjustments made to the 
plan where necessary. 

0–3 marks 4–6 marks 7–9 marks 

See page 56-57 for guidance on how to use the marking grids. 
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Performance: AO2 — Use resources 

Mark band 1 Mark band 2 Mark band 3 

Some possible performance material, skills and 
techniques have been investigated. There is 
some referencing of research sources and a 
bibliography is included, listing most of the 
sources. 

A range of different types of possible 
performance material, skills and techniques 
have been investigated. Research sources are 
referenced appropriately and a bibliography is 
included, listing the sources in an appropriate 
format. 

A wide range of different types of possible 
performance material, skills and techniques 
have been thoroughly investigated. Research 
sources are referenced appropriately and 
consistently and a bibliography is included, 
listing the sources in an appropriate and 
consistent format 

From the research carried out, information and 
resources have been selected for use in the 
project although some of this may not be not 
directly relevant. Information has been 
collated in reference to the performance 
project. There are attempts to establish links 
between the research carried out and the 
performance project, although some of these 
may be tenuous. 

From the research carried out, appropriate 
information and resources have been selected 
for use in the project. Information has been 
analysed in reference to the performance 
project. The learner has established clear 
links between the research carried out and the 
performance project. 

From the research carried out, appropriate 
information and resources have been selected 
for use in the project. Information has been 
analysed and synthesised in reference to the 
performance project. 

Clear, concise and detailed links have been 
established between the research carried out 
and the performance project. 

Some understanding of the less complex areas 
of the resources and research required for the 
development, rehearsal and staging of the 
performance has been shown. 

A reasonable understanding of the 
complexities of the resource and research 
required for the development, rehearsal and 
staging of the performance has been shown. 

A thorough understanding of the complexities 
of the resource and research required for the 
development, rehearsal and staging of the 
performance has been shown. 

  . 

0–4 marks 5–8 marks 9–12 marks 
 
See page 56-57 for guidance on how to use the marking grids.  
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Performance: AO3 — Develop and realise 

Mark band 1 Mark band 2 Mark band 3 

An attempt has been made to structure the 
supporting information that relates to the 
development process. The information 
contained within it is generally presented in a 
logical order, although some of it may not be 
wholly relevant. 

The supporting information that relates to the 
development process is structured and 
presented clearly. The information contained 
within it is generally clear and relevant. 

The supporting information that relates to the 
development process is structured and 
presented clearly. The information contained 
within it is consistently clear and relevant. 

The learner demonstrates a limited 
involvement in, and understanding of, the 
developmental process. They make some 
contributions to discussions and decisions 
taken. There is some evidence of development 
of ideas and that alternative ideas and 
approaches have been considered, with some 
attempt to explain the decisions taken. 
Throughout the development process and final 
performance, resources are applied and skills 
are developed with some success. 

The learner demonstrates good involvement 
in, and understanding of, the developmental 
process. They make generally effective 
contributions to discussions and decisions 
taken. There is clear evidence of development 
of ideas and that alternative ideas and 
approaches have been considered carefully, 
with a clear explanation of the decisions taken. 
Throughout the development process and final 
performance, resources are applied and skills 
are developed generally successfully. 

The learner demonstrates a high level of 
involvement in, and a thorough understanding 
of, the developmental process. They make 
consistently effective contributions to 
discussions and decisions taken. There is clear 
evidence of development of ideas and that 
alternative ideas and approaches have been 
considered carefully and evaluated, with a 
well-thought out and well-argued explanation 
of the decisions taken. Throughout the 
development process and final performance, 
resources are applied and skills are developed 
consistently successfully. 

The learner shows evidence of adequate 
preparation and rehearsal and makes some 
contribution to the final performance. 

The learner shows evidence of good 
preparation and rehearsal and makes a 
generally successful contribution to the final 
performance. 

There is evidence of thorough preparation and 
rehearsal and makes a successful and 
important contribution to the final 
performance. 

0–8 marks 9–16 marks 17–24 marks 
 
See page 56-57 for guidance on how to use the marking grids.  

PR019652 – Guidance and units – Edexcel Level 3 Extended Project – Issue 2 – August 2008  41 
© Edexcel Limited 2008 



 

Performance: AO4 — Review 

Mark band 1 Mark band 2 Mark band 3 

Overall the learner shows some self-awareness 
when evaluating the project and the extent to 
which they have achieved their aims. The 
learner attempts to assess how well they 
performed, but this may not always 
correspond with the tutor-assessor’s own 
judgement.  

Overall the learner shows good insight and 
self-awareness in evaluating the project and 
the extent to which they have achieved their 
aims. The learner is generally successful at 
assessing how well they performed.  

Overall the learner shows a high level of 
insight and self-awareness in evaluating the 
project and the extent to which they have 
achieved their aims. The learner is highly 
adept at assessing how well they performed.  

The learner identifies some basic ideas for 
what they could do differently next time. They 
have drawn basic conclusions about the process 
of putting on a performance that could help 
them in future. 

The learner describes ideas for what they could 
do differently next time. They have drawn 
clear conclusions about the process of putting 
on a performance that could help them in 
future. 

The learner explains and justifies ideas for 
what they could do differently next time. They 
have drawn clear and perceptive conclusions 
about process of putting on a performance that 
could help them in future. 

The presentation is structured so that the 
audience can see that there has been some 
attempt to organise it logically and the learner 
shows basic ability to convey the main ideas.  

 

If an oral presentation is given, it is generally 
audible, although it is likely that the learner 
relies heavily on supporting materials, eg notes 
or cue cards. The learner shows limited ability 
to engage the audience or hold their attention.  
Where visual aids are used, these attempt to 
support the presentation, although they may 
not be clearly visible to the audience and may 
contain too much information. 

The presentation is structured so that it is 
reasonably clear to the audience how it is 
organised and how the different parts link 
together and the learner shows good ability to 
convey the main ideas.  

If an oral presentation is given, it is audible 
and reasonably paced; although it is likely that 
the learner relies on supporting materials, eg 
notes or cue cards, there are parts of the 
presentation that are not simply read aloud. 
The learner engages with the audience and 
holds their attention in places. Where visual 
aids are used, these are relevant and are 
reasonably effective at supporting the 
presentation. They show reasonable clarity 
and design. 

The presentation is clearly and logically 
structured so that it is completely clear to the 
audience how the different parts link 
together and the learner shows a high level of 
ability to convey the main ideas. 

If an oral presentation is given, it is clearly 
audible and well paced. The learner may 
make some use of supporting materials, eg 
notes of cue cards, but the presentation is not 
simply read aloud. The learner engages well 
with the audience and holds their attention. 
Where visual aids are used, these are relevant 
and are consistently effective at supporting 
the presentation. They are clearly visible to 
the audience, are well designed and do not 
contain too much information. 

Continued overleaf 
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Mark band 1 Mark band 2 Mark band 3 

Some questions are answered and the learner 
shows reasonable subject knowledge. 

Questions are answered reasonably clearly 
and effectively and the learner shows 
reasonable subject knowledge. 

The learner handles questions calmly and 
confidently. Questions are answered clearly 
and insightfully and the learner shows good 
subject knowledge. 

0–3 marks 4–6 marks 7–9 marks 
 
See page 56-57 for guidance on how to use the marking grids. 

Total marks out of 54. 
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Unit 4: Artefact 

Level 3 

Guided learning hours: 120 

 

Introduction 

The unit requires learners to plan, research, develop and evaluate the production of 
an artefact.  

The artefact may take many forms, including a finished working prototype, model, 
artwork or design. The way the artefact is presented will depend on the ideas and 
intentions of the learner and the form it takes: a sculpture may be intended for a 
specific site; an engineering model may require to be demonstrated in action to 
highlight its function; a website’s purpose may be reflected through its use of colour, 
layout and form of navigation.  

There are no expectations of size limits for the artefact — the size should be 
appropriate to the intention. Supporting evidence may be in any suitable form such 
as writing, illustrations, technical drawings, video or interactive media.  

Learners begin by identifying a brief for their artefact and making a project plan. 
They will then research potential materials, information and techniques. They will 
apply these as part of the development process, which involves generating ideas, 
trying them out, choosing the best solution, refining and adapting the idea, and 
handing over the finished artefact to the tutor-assessor. They then evaluate their 
project and present the outcomes of the project to an audience. 

Learners are required to provide written evidence to accompany the project. It is 
estimated that this will be 1500-3000 words in length. Learners will not be penalised 
for producing work outside the suggested word count, but they should ensure their 
word count allows them to meet the assessment objectives. 

Learning outcomes 

On completion of this unit a learner should: 

1 Be able to identify, plan and manage the production of an artefact or design 

2 Be able to research and select appropriate techniques and materials 

3 Be able to produce an artefact or design, using appropriate techniques and 
materials 

4 Be able to present project outcomes and an evaluation to an audience. 

The assessment evidence presented by the learner must evidence all the above 
learning outcomes. 
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Unit summary 
 

Learning outcome Assessment  Learning 
outcome 
number The learner will: The learner can: 

1 Be able to identify, plan and 
manage the production of an 
artefact or design 

• identify the main objectives for 
the project 

• provide an appropriate plan 

• use organisational skills and 
strategies appropriately. 

2 Be able to research and select 
appropriate techniques and 
materials  

• research materials, techniques 
and processes 

• select appropriate materials, 
techniques and processes 

• relate investigated processes to 
the project. 

3 Be able to produce an artefact 
or design, using appropriate 
techniques and materials  

• create an artefact or design 
with appropriate materials, 
techniques and processes 

• show development of ideas and 
consideration of alternative 
designs 

• acknowledge creative 
influences. 

4 Be able to present project 
outcomes and an evaluation to 
an audience. 

• review and evaluate the 
project and own learning  

• present the project outcomes 
in an organised manner, 
engaging with audience and 
responding to questions. 
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Unit content 

 

1 Be able to identify, plan and manage the production of an artefact or design 

Identifying and planning the project 

The artefact should be created against a specific brief. This could be developed 
by the learner themselves, or in consultation another party, such as an employer.  

As part of their proposal, learners must complete the project proposal form 
(Annexe B). This must be signed off by the tutor-assessor before any further work 
can be carried out (see page 61). The title/topic must be considered suitable by 
the tutor-assessor and be appropriate in scale to be completed in the time 
available. If the learner is taking the Extended Project as part of a Diploma, it 
must either complement and develop the themes of the Principal Learning or 
support learner progression (see page 5). 

Completed project proposal forms should include objectives and a rationale for 
their choice of topic/title. They should identify the proposed activities that they 
will need to undertake, for example: 

• background reading and research 

• researching potential materials and techniques  

• developing ideas and experimenting with possible solutions 

• producing and presenting the artefact 

• evaluating the project and own learning 

• preparing for the presentation. 

Plans should also include the resources that they will require. 

The tutor-assessor and project proposal checker must sign off the project 
proposal form before the learner can do any more work (see page 61). By 
confirming that the project is appropriate, the centre is confirming that the 
proposal will give the learners scope to achieve all of the assessment objectives, 
For learners who are taking the Extended Project as part of the Diploma, the 
centre is also confirming that it meets the requirement of relevance either to 
their Principal Learning or in terms of progression to further study/work.  

Managing the project 

During the course of the project, learners must keep individual records which 
document its progress, the activities undertaken and the decision-making process, 
using an ‘activity log’. An example activity log can be found in Annexe C and 
electronic copies can be downloaded from the Edexcel website.  

Learners should monitor their own progress, adapting their plan and adjusting 
their timelines where necessary; where this occurs, this should be recorded in the 
activity log. 
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Summary of evidence required from learner1

• The project proposal form. 

• The activity log. 

2 Be able to research and select appropriate techniques and materials  

Learners should demonstrate that they have conducted adequate research. This 
may involve primary and secondary sources, as appropriate. The learner should 
show that they have investigated a range of techniques and materials, showing 
connections and links between ideas, information, sources etc.  

The research required will depend upon the brief and type of artefact to be 
produced, but examples include:  

• understanding the needs of a client and the context in which the artefact will 
be used 

• the learner’s analysis of existing artefacts that they are hoping to improve 
upon 

• other people’s analyses of existing artefacts 

• other people’s attempts to solve a similar problem 

• a historical survey of how a particular artefact has developed 

• the skills and resources that will be required in the creation of the learner’s 
artefact 

• possible techniques and processes that could be used  

• possible raw materials that could be used. 

Learners should assess the usefulness of their sources, making use of a consistent 
system of referencing for any sources used. There should also be a bibliography 
which uses an appropriate and consistent format. 

Summary of evidence required from learner 

• Research carried out and resources selected. This could be kept with the 
activity log.  

3 Be able to produce an artefact or design, using appropriate techniques and 
materials 

Learners should apply the research that has been carried out in producing their 
artefact.  

During the development process the learner will need to take decisions about the 
use of materials and techniques. Learners will need to use a range of skills to 
solve problems, produce their artefact and achieve their planned outcomes. 

                                                      
1 If clearly referenced, credit can be given for additional evidence of planning and managing the project 
contained in any supplementary materials submitted for assessment 
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The development process could involve: 

• generating ideas 

• trying out different ideas, materials, techniques, etc  

• choosing the best solution 

• refining and adapting the idea and producing the artefact, returning to earlier 
stages of the development process if necessary 

• presenting the finished artefact. 

The finished artefact should be presented to the tutor-assessor in an appropriate 
form, together with material that evidences the process of research, the 
development and evolution of ideas, design and making. This should make it clear 
what has been done and why, as well as how the artefact/design works. 

Summary of evidence required from learner 

• Evidence of the development process. This could be kept with the activity 
log. 

• The artefact and any supporting and explanatory information. Appropriate 
evidence of this (for example photos) must be included with the rest of the 
evidence submitted. 

4 Be able to present project outcomes and an evaluation to an audience 

The evaluation 

Learners must produce an evaluation of the project. The evaluation should aim to 
address: 

• the extent to which they achieved what they set out to achieve 

• how well the artefact meets the original brief 

• how well they managed at different stages of the project  

• what they would do differently next time and why  

• what they have learned about producing an artefact and how useful this has 
been to them 

The presentation 

The results of the project should be presented to an audience. The presentation 
should summarise what the project is about, what was done, and how the 
artefact works. It must be appropriate to the selected audience, in terms of 
length, language used, room selected and conditions, and also in terms of any 
handouts and ICT used. 

The presentation must demonstrate the use of appropriate communication skills 
and the learner should be able to respond to questioning from the audience in a 
capable manner.  

Further information about the presentation is given on pages 55–56. 
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Summary of evidence required from learner 

• The evaluation. This may be a written evaluation or some or all of it could be 
covered within the presentation. 

• The presentation and any supporting material. For oral presentations, the 
evidence must include an observation record completed by the tutor assessor, 
along with any notes, handouts, etc prepared by the learner; the presentation 
does not need to be recorded on audio/video. 
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Marking grid for Artefact 

Artefact: AO1 — Manage 

Mark band 1 Mark band 2 Mark band 3 

The proposed outcome is identified and 
developed with a lot of guidance, support and 
assistance from the tutor-assessor. The 
proposed outcome may lack focus. 

The proposed outcome is identified and 
developed with some guidance, support and 
assistance from the tutor-assessor and is then 
finalised and refined by the learner 
individually or within groups. The proposed 
outcome is reasonably focussed. 

The proposed outcome is identified and 
developed with limited guidance, support and 
assistance from the tutor-assessor but then 
finalised and refined independently by the 
learner individually or within groups. The 
proposed outcome is well defined and clearly 
focussed. 

The project plan gives objectives for the 
project and a brief rationale. Most of the main 
tasks to be completed are listed. 

The project plan gives clear objectives for the 
project and a clear rationale. All of the main 
tasks to be completed are provided in an 
appropriate order and described with an 
appropriate time span allocated for some 
tasks. 

The project plan is clear and concise, with 
clear and detailed objectives and rationale. 
All of the main tasks to be completed are 
provided in an appropriate order and described 
in detail, with an appropriate time span 
allocated for each task.  

The learner shows limited organisational ability 
and time management skills when managing the 
project. 

The learner maintains cursory records of 
activities undertaken during the project. There 
is some monitoring of own progress. 

The learner shows reasonable organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear records of activities undertaken during 
the project, including problems encountered 
and steps taken to overcome them. Progress 
is monitored against the original plan. 

The learner shows a high level of organisational 
ability and time management skills when 
managing the project. The learner maintains 
clear and detailed records of activities 
undertaken during the project, including 
problems encountered and steps taken to 
overcome them. Progress is monitored against 
the original plan and adjustments made to the 
plan where necessary. 

0–3 marks 4–6 marks 7–9 marks 

See page 56-57 for guidance on how to use the marking grids. 
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Artefact: AO2 — Use resources 

Mark band 1 Mark band 2 Mark band 3 

Some possible materials and techniques have 
been investigated. There is some referencing 
of research sources and a bibliography is 
included, listing most of the sources. 

A range of different types of materials and 
techniques have been investigated. Research 
sources are referenced appropriately and a 
bibliography is included, listing the sources in 
an appropriate format. 

A wide range of different types of possible 
materials and techniques have been thoroughly 
investigated. Research sources are referenced 
appropriately and consistently and a 
bibliography is included, listing the sources in 
an appropriate and consistent format. 

From the research carried out, information and 
resources have been selected for use in the 
project although some of this may not be not 
directly relevant. Information has been 
collated in reference to the project. There are 
attempts to establish links between the 
research carried out and the project, although 
some of these may be tenuous. 

From the research carried out, appropriate 
information and resources have been selected 
for use in the project. Information has been 
analysed in reference to the project. The 
learner has established clear links between 
the research carried out and the project. 

From the research carried out, appropriate 
information and resources have been selected 
for use in the project. Information has been 
analysed and synthesised in reference to the 
project. Clear, concise and detailed links have 
been established between the research carried 
out and the project. 

Some understanding of the less complex areas 
of the resources and research required for the 
development and production of the artefact has 
been shown. 

A reasonable understanding of the 
complexities of the resources and research 
required for the development and production of 
the artefact has been shown. 

A thorough understanding of the complexities 
of the resources and research required for the 
development and production of the artefact has 
been shown. 

   

0–4 marks 5–8 marks 9–12 marks 
 
See page 56-57 for guidance on how to use the marking grids. 
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Artefact: AO3 — Develop and realise 

Mark band 1 Mark band 2 Mark band 3 

An attempt has been made to structure the 
supporting information that relates to the 
development process. The information 
contained within it is generally presented in a 
logical order, although some of it may not be 
wholly relevant. 

The supporting information that relates to the 
development process is structured and 
presented clearly. The information contained 
within it is generally clear and relevant. 

The supporting information that relates to the 
development process is structured and 
presented clearly. The information contained 
within it is consistently clear and relevant. 

The learner demonstrates limited 
understanding of the developmental process. 
There is some evidence of development of 
ideas and that alternative ideas and approaches 
have been considered, with some attempt to 
explain the decisions taken, eg relating to 
choosing the most appropriate materials, 
processes, techniques, design. 

The learner demonstrates good understanding 
of the developmental process. There is clear 
evidence of development of ideas and that 
alternative ideas and approaches have been 
considered carefully, with a clear explanation 
of the decisions taken, eg relating to choosing 
the most appropriate materials, processes, 
techniques, design. 

Learners demonstrate a thorough 
understanding of the developmental process. 
There is clear evidence of development of 
ideas and that alternative ideas and approaches 
have been considered carefully and 
evaluated, with a well-thought out and well-
argued explanation of the decisions taken, eg 
relating to choosing the most appropriate 
materials, processes, techniques, design. 

There is some evidence that the artefact has 
been refined during the developmental process. 
Resources and skills are applied with some 
success in creating the artefact. The artefact 
goes some way towards fulfilling the original 
brief. 

There is clear evidence that the artefact has 
been refined during the developmental process. 
Resources and skills are applied generally 
successfully in creating the artefact. The 
artefact fulfils the original brief satisfactorily. 

There is clear evidence that the artefact has 
been carefully and perceptively refined during 
the developmental process, showing 
innovation. Resources and skills are applied 
consistently successfully in creating the 
artefact. The artefact is highly successful at 
fulfilling the original brief. 

0–8 marks 9–16 marks 17–24 marks 
 
See pages 56-57 for guidance on how to use the marking grids. 
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Artefact: AO4 — Review 

Mark band 1 Mark band 2 Mark band 3 

Overall the learner shows some self-awareness 
when evaluating the project and the extent to 
which they have achieved their aims and met 
the original brief. The learner attempts to 
assess how well they managed at different 
stages, although the learner’s assessment may 
not correspond with the tutor-assessor’s own 
judgement.  

Overall the learner shows good insight and 
self-awareness in evaluating the project and 
the extent to which they have achieved their 
aims and met the original brief. The learner is 
generally successful at assessing how well they 
managed at different stages.  

Overall the learner shows a high level of 
insight and self-awareness in evaluating the 
project and the extent to which they have 
achieved their aims and met the original brief. 
The learner is highly adept at assessing how 
well they managed at different stages.  

The learner identifies some basic ideas for 
what they could do differently next time. They 
have drawn basic conclusions about the process 
of producing an artefact that could help them 
in future. 

The learner describes ideas for what they could 
do differently next time. They have drawn 
clear conclusions about the process of 
producing an artefact that could help them in 
future. 

The learner explains and justifies ideas for 
what they could do differently next time. They 
have drawn clear and perceptive conclusions 
about process of producing an artefact that 
could help them in future. 

The presentation is structured so that the 
audience can see that there has been some 
attempt to organise it logically and the learner 
shows basic ability to convey the main ideas. 

 

 If an oral presentation is given, it is generally 
audible, although it is likely that the learner 
relies heavily on supporting materials, eg notes 
or cue cards. The learner shows limited ability 
to engage the audience or hold their attention. 
Where visual aids are used, these attempt to 
support the presentation, although they may 
not be clearly visible to the audience and may 
contain too much information. 

The presentation is structured so that it is 
reasonably clear to the audience how it is 
organised and how the different parts link 
together and the learner shows good ability to 
convey the main ideas.  

If an oral presentation is given, it is audible and 
reasonably paced; although it is likely that the 
learner relies on supporting materials, eg notes 
or cue cards, there are parts of the 
presentation that are not simply read aloud. 
The learner engages with the audience and 
holds their attention in places. Where visual 
aids are used, these are relevant and are 
reasonably effective at supporting the 
presentation. They show reasonable clarity 
and design. 

The presentation is clearly and logically 
structured so that it is completely clear to the 
audience how the different parts link 
together and the learner shows a high level of 
ability to convey the main ideas. 

If an oral presentation is given, it is clearly 
audible and well paced. The learner may 
make some use of supporting materials, eg 
notes of cue cards, but the presentation is not 
simply read aloud.   The learner engages well 
with the audience and holds their attention. 
Where visual aids are used, these are relevant 
and are consistently effective at supporting 
the presentation. They are clearly visible to 
the audience, are well designed and do not 
contain too much information. 

Continued overleaf 
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Mark band 1 Mark band 2 Mark band 3 

Some questions are answered and the learner 
shows reasonable subject knowledge. 

Questions are answered reasonably clearly 
and effectively and the learner shows 
reasonable subject knowledge. 

The learner handles questions calmly and 
confidently. Questions are answered clearly 
and insightfully and the learner shows good 
subject knowledge. 

0–3 marks 4–6 marks 7–9 marks 
 
See pages 56-57 for guidance on how to use the marking grids. 

Total marks out of 54. 
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Guidance on using the marking grids 

For all learning outcomes  

Tutor-assessors should select appropriate bands not on the basis of a ‘tick list’ but 
rather on the basis of which band fits best.  

Assessors should adopt a holistic approach and apply their professional judgement; 
any weaker performance in some aspects should be balanced by stronger 
performance in others.  

This means that within each assessment objective, some learners may exhibit 
characteristics from more than one band. Tutor-assessors should decide which band 
fits best.  

This should be done separately for each assessment objective: for example, a learner 
may be judged to be in mark band 1 for learning outcome 1, mark band 2 for learning 
outcomes 2 and 4, and mark band 3 for learning outcome 3. 

Learning outcomes 1 and 4 

First the appropriate mark band should be selected, as described above. 

The mark band descriptors describe the mid-point of the band. Work that overall fits 
the description (allowing for a balancing of stronger and weaker performance) should 
therefore be awarded a mark of 2 (if in band 1), 5 (if in band 2) or 8 (if in band 3). 

If overall performance goes beyond what is described in a few respects, then a higher 
mark of 3 (band 1), 6 (band 2) or 9 (band 3) should be awarded. If overall 
performance falls short in a few respects, then the lower mark of 1 (band 1),  
4 (band 2) or 7 (band 3) should be given.  

If the work has been placed in mark band 1 or 2 and performance goes beyond what 
is described in most respects, then the tutor-assessor should go back to step 1 and 
consider whether the work should in fact be placed in the next band above. 
Conversely, if the work has been placed in mark band 2 or 3 and performance falls 
short in most respects, then the tutor-assessor should go back to step 1 and consider 
whether the work should in fact be placed in the next band below.  

If the work falls short of mark band 1 in all respects, then no mark should be 
awarded. 

Learning outcome 4 consists of two distinct activities: the evaluation and the 
presentation. It is quite possible that learners will perform to different levels in the 
two activities; tutor-assessors should consider each to be of equal significance when 
deciding on the best fit within the mark bands. If, for example, the evaluation is 
worthy of band 2, but the presentation fits best in band 3, then the most appropriate 
mark would either be at the top of band 2 or the bottom of band 3; the choice of 
band and final mark will depend on the relative strengths and weaknesses in each 
activity.  
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Learning outcome 2 

First the appropriate mark band should be selected, as described above. 

There is then a choice of four marks. Work that overall fits the description (allowing 
for a balancing of stronger and weaker performance) should therefore be awarded a 
mark of 2 or 3 (if in band 1), 6 or 7 (if in band 2) or 10 or 11 (if in band 3).  

If overall performance goes beyond what is described in a few respects, then a higher 
mark of 4 (band 1), 8 (band 2) or 12 (band 3) should be awarded. If overall 
performance falls short in a few respects, then the lower mark of 1 (band 1),  
5 (band 2) or 9 (band 3) should be given. 

If the work has been placed in mark band 1 or 2 and performance goes beyond what 
is described in most respects, then the tutor-assessor should go back to step 1 and 
consider whether the work should in fact be placed in the next band above. 
Conversely, if the work has been placed in mark band 2 or 3 and performance falls 
short in most respects, then the tutor-assessor should go back to step 1 and consider 
whether the work should in fact be placed in the next band below.  

If the work falls short of mark band 1 in all respects, then no mark should be 
awarded. 

Learning outcome 3 

First the appropriate mark band should be selected, as described above. 

There is then a choice of eight marks. This choice should be narrowed down as 
follows. 

Work that overall fits the description (allowing for a balancing of stronger and 
weaker performance) should be placed in the mid-range of marks: 4 or 5 (band 1), 12 
or 13 (band 2), 20 or 21 (band 3). 

If overall performance goes beyond what is described in a few respects, then higher 
marks of 6, 7 or 8 (band 1), 14, 15 or 16 (band 2) or 22, 23 or 24 (band 3) should be 
awarded, with stronger work tending towards the upper part of the range, and 
weaker work tending towards the lower. 

If overall performance falls short in a few respects, then lower marks of 1, 2 or 3 
(band 1), 9, 10 or 11 (band 2) or 17, 18 or 19 (band 3) should be given, with stronger 
work tending towards the upper part of the range, and weaker work tending towards 
the lower. 

If the work has been placed in mark band 1 or 2 and performance goes beyond what 
is described in most respects, then the tutor-assessor should go back to step 1 and 
consider whether the work should in fact be placed in the next band above. 
Conversely, if the work has been placed in mark band 2 or 3 and performance falls 
short in most respects, then the tutor-assessor should go back to step 1 and consider 
whether the work should in fact be placed in the next band below.  

If the work falls short of mark band 1 in all respects, then no mark should be 
awarded. 
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The presentation 

Upon completion of the project, the learner should prepare and deliver a 
presentation for an audience which may, but does not need to, contain a subject 
specialist. As a minimum, the audience should consist of the tutor-assessor who has 
supported the learner throughout the project. The tutor-assessor, in consultation 
with the learner, should decide whether to expand the audience to include other 
people, if appropriate and it is practical to do so. The audience could include other 
tutors, members of the community, representatives from employment sectors and 
other learners.  

The presentation should be a succinct summary of the main features and an 
evaluation of the project. Learners should be prepared to answer questions from the 
audience after the presentation.  

The presentation may be produced and/or delivered by any means suitable. It is 
anticipated that a traditional face-to-face oral presentation (including the question 
and answer session) will need to last no more than about 10 minutes. However, there 
is no time limit and longer presentations are permissible. The learner may choose to 
use presentational aids, such as PowerPoint slides, OHTs, wall displays and printed 
handouts. They may also use notes or prompt cards to help them. 

Learners may choose a different method of presenting, such as by video, DVD or 
PowerPoint presentation. But they must still be ready to answer questions afterwards 
in a face-to-face session witnessed by the tutor-assessor. 

Examples of some acceptable approaches towards the presentation that could be 
used are as follows:  

• Learners take it in turns to give a traditional oral presentation to the tutor-
assessor with or without other people present. 

• Learners produce videos of themselves talking about the project. The tutor-
assessor (as audience) takes them away and watches them at a convenient time. 
Later the tutor-assessor and learners meet up to give the tutor-assessor a chance 
to ask follow-up questions.  

• Several learners put up displays in a school hall simultaneously — the audience 
consists of other learners and the tutor-assessor, who walk round and look at the 
displays, with the learner on hand to explain what the project is about and 
answer questions.  

• Learners produce PowerPoint presentations, which are placed on the centre’s 
intranet. For a one-week period these can be accessed by other learners and 
tutor-assessors, who act as the audience. Later the audience and learner meet 
face-to-face for follow up questions. 

Example questions that could be asked by the audience are: 

• Which of the resources used proved to be the most useful to you and why? 

• Looking back at your project, is there anything you would have done differently? 
If so, why? 

• Did you anticipate any particular difficulties when approaching this topic and how 
did you/would you have dealt with them? 

• What areas of your topic do you think provide opportunities for further 
exploration and why? 
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Assessing the presentation 

The presentation will be assessed as part of AO4. The tutor-assessor who has been 
supporting the learner should assess the presentation.  

Learners will need to have the opportunity to prepare for their presentations and it 
may be helpful for them to conduct a rehearsal of their presentation. Feedback on 
this may be given with a view to helping learners improve their performance. 
However, learners should only give their presentation for assessment purposes once. 

Evidence for assessment 

Learners may produce any type of evidence appropriate to the topic and in any 
appropriate format, such as written text, notes, journals, slides, CDs, videos/DVDs of 
performances and activities, audio tape, photographs or artefacts. The evidence 
requirements are included within the relevant unit content. 

This is what must be submitted for assessment: 

• the project proposal form (learning outcome 1) 

• the activity log (learning outcome 1) 

• records of the research carried out (learning outcome 2) 

• the project outcome for Unit 1: Dissertation or Unit 2: Investigation/Field Study 
(learning outcome 3) 

• appropriate records of the project outcome and supporting evidence created by 
the learner for Unit 3: Performance or Unit 4: Artefact (learning outcome 3)  

• the evaluation (learning outcome 4) 

• evidence of the presentation (learning outcome 4). 

It may be convenient to include much or all of this within a single portfolio divided 
into sections. Depending on the type of project, a single piece of work may include 
evidence for more than one learning outcome. For example, a written report may 
integrate the records of research carried out and the project review within the 
completed project outcome.  

The following techniques could be used to record evidence, depending on the type of 
project. 

Observation records 

An observation record is used to provide a formal record of an assessor’s judgement 
of learner performance (performances/one off activities). They could also be used if 
the learner communicates the review orally in learning outcome 4. The record: 

• will relate directly to the assessment objective in the marking grid  

• may confirm achievement or provide specific feedback of performance for the 
learner  
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Observation records should: 

• be accompanied by supporting/additional evidence 

• record the tutor-assessor’s comments  

• be included in the learner’s portfolio  

• be completed by the tutor-assessor who must have direct knowledge of the 
specification to enable an assessment decision to be made  

• be signed and dated by the tutor-assessor and the learner  

• also include the learner’s comments. 

Where visual aids or handouts are used, the observation record should: 

• note how effectively these were used to meet the criteria.  

Guidance for tutor-assessors 

The role of the tutor-assessor 

All learners should have initial guidance in planning their work and regular 
monitoring meetings. However, when reviewing drafts of learners’ work, tutor-
assessors should ensure they use their professional judgement and do not give 
excessive guidance.  

Each learner should be assigned a tutor-assessor to provide advice and guidance as 
required. The tutor-assessor should explain the parameters of the project and give 
the learners time to identify a suitable topic. The learner should meet individually 
with their tutor-assessor to discuss the suitability of their proposed project. Once the 
tutor-assessor is in agreement, the project proposal form (Annexe B) should be 
completed by the learner, signed by the tutor-assessor and the proposal checker (see 
below) and given back to the learner to enable work to begin on the project. 

The tutor-assessor should not sign off the project proposal form if there is not 
enough information to allow the learner to begin work on the project. If required, 
the tutor-assessor should be prepared to intervene and guide them to ensure that the 
form is completed with sufficient information; that is, at least some relevant 
information in each of the relevant sections. 

The tutor-assessor should meet regularly with the learner to monitor the project and 
ensure it is progressing in an appropriate direction and at a pace which will enable 
the learner to meet the assessment requirements. Interim reviews should be held as 
necessary and documented.  

Learners will perform best if some time is allocated within the normal centre 
timetable for working on the project.  

The tutor-assessor must be able to authenticate the work as the learner’s own, which 
can be done by regular monitoring of progress and conducting interim reviews. 

Checking the project proposal 

All project proposals must be checked by another member of staff (the ‘proposal 
checker’), before learners carry out any further work. The proposal checker does not 
need subject knowledge of the project. 
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If the learner is taking the project as part of a Diploma, the proposal checker must 
confirm that the project either complements and develops the themes and topics of 
the Principal Learning or supports learner progression (see Choosing an appropriate 
topic on page 5 for further information). 

For all learners, whether or not they are taking the project as part of a Diploma, the 
proposal checker must also confirm that the project is suitable in terms of the time 
and resources available, and that it gives enough scope for the learner to meet all of 
the assessment objectives  

The proposal checker should sign the project proposal form so that there is a record 
of this activity. If action is required, the learner and tutor-assessor should complete 
this and return it to the proposal checker for sign off.  

Centres may decide to use one person as the proposal checker of all of the project 
proposals or they may choose a different arrangement, eg pairing tutor-assessors to 
check each other’s project proposals. 

Milestones and interim feedback  

The purpose of milestones is to monitor the progress of the project and to maintain 
momentum, making it more likely that the project will succeed. Each milestone 
should be a clear, achievable activity that the learner aims to achieve by a particular 
time.  

Learners should agree two milestones with their tutor-assessor. Examples of 
milestones include:  

• producing a first draft of findings 

• completing all primary research 

• learning a piece of music 

• production of a scale model. 

At each milestone, the tutor-assessor liaises with the learner to check whether it has 
been achieved. They may need to redirect the learner if necessary.  

Authentication of a project  

Centres are to provide confirmation of the authenticity of a project. Each learner 
must sign a declaration on the Candidate Record Sheet (please refer to the  Edexcel 
website for copies). 

If no confirmation has been provided, the learner will be marked as absent for the 
project.  

Helping learners to use resources correctly and avoid plagiarism 

It is important that learners are made aware of the issue of plagiarism. Learners are 
required to sign a declaration stating that the work they are submitting is their own. 
Project reports must not contain material which has been taken, without 
acknowledgement, from websites, textbooks or any other sources. Learners should 
be made aware of the serious consequences of submitting work as their own that has 
been plagiarised from other sources. Each case of malpractice will be considered and 
judged on an individual basis in the light of all information available. The outcome 
will be commensurate with the gravity of the malpractice as determined by the 
awarding body. Edexcel may withhold certification in cases of plagiarism. 
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Learners should be taught how to make proper use of published material in support 
of their arguments. It is expected that all use of source materials be properly 
referenced and that transcribed material from books or web sites is only used in the 
form of explicit quotations. 

For up to date advice on malpractice and plagiarism refer to the Joint Council for 
Qualifications website at www.jcq.org.uk.  

Submission and assessment procedures 

For information on assessment procedures and how to submit marks and grades, refer 
to the Edexcel Information Manual which is sent to centres each year, and to the 
Edexcel online website (www.edexcelonline.org.uk). 

Additional information 

Language of assessment 

Assessment of this specification will be available in English only. Assessment 
materials will be published in English only and all work submitted for assessment 
must be produced in English.  

Learner recruitment 

Edexcel’s access policy concerning recruitment to our qualifications is that: 

• they must be available to anyone who is capable of reaching the required 
standard 

• they must be free from barriers that restrict access and progression 

• equal opportunities exist for all learners. 

Access arrangements and special requirements 

Edexcel's policy on access arrangements and special considerations aims to enhance 
access to the qualifications for learners with disabilities and other difficulties (as 
defined by the Disability Discrimination Act 1995 and the amendments to the Act) 
without compromising the assessment of skills, knowledge, understanding or 
competence. 

Please see the Edexcel website (www.edexcel.com/sfc) for details on: 

• the JCQ policy Access Arrangements and Special Considerations, Regulations and 
Guidance Relating to Learners who are Eligible for Adjustments in Examinations 

• the forms to submit for requests for access arrangements and special 
considerations 

• dates for submission of the forms. 

Requests for access arrangements and special considerations must be addressed to: 

Special Requirements  
Edexcel 
One90 High Holborn 
London WC1V 7BH 
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Support and training 

Edexcel will arrange a programme of professional development and training courses, 
covering various aspects of the specification, each year on a regional basis. Full 
details may be obtained from: 

Professional Development and Training 
Edexcel 
One90 High Holborn 
London WC1V 7BH 

Telephone: 0870 240 9800 
Fax:  0845 359 1909 
Email:   trainingenquiries@edexcel.org.uk 
Website:   www.edexcel.com

Edexcel publications 

Information about Edexcel publications can be obtained from: 

Edexcel Publications 
Adamsway 
Mansfield 
Nottinghamshire NG18 4FN 

Telephone: 01623 467467 
Fax: 01623 450481 
Email: publications@linneydirect.com  
Website: www.edexcel.com

Information and advice 

Further information on any aspect of the specification can be obtained from 
Customer Services, telephone 0870 240 9800 (calls may be recorded for training 
purposes). 
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Annexe A: QCA codes 

QCA codes 

The QCA National Qualifications Framework (NQF) code is known as a Qualification 
Accreditation Number (QAN). This is the code that features in the DfES Funding 
Schedules Section 96 and 96, and is to be used for all qualification funding purposes. 
Each unit within a qualification will also have a QCA NQF unit code. 

The QCA qualification and unit codes will appear on the learner’s final certification 
documentation. 

The QAN for the qualification in this publication is: 

500/2372/X Edexcel Level 3 Extended Project 

This qualification title will appear on the learners’ certificates. 
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Annexe B: Project proposal forms for each unit 

Level 3 Project Proposal Form for Unit 1: Dissertation. This form is for reference only. 
Please refer to the website to download a copy of this form. 

Learner name  Learner registration number 

         

Centre name  Centre number 

         

Tutor-assessor name  Unit 

  Unit 1: Dissertation 

Proposed title of project   

   

Date   

   

 
Section One: Title, objectives, responsibilities 

Title or working title of project (in the form of a question) 

 

 

 

Project objectives (eg, what is the question you want to answer? What do you want to learn 
how to do? What do you want find out?) 

 

 

 

If it is a group project, what will your role or responsibilities be? 

 

 

 
 

Section Two: Reasons for choosing this project  

Reasons for choosing the project (eg links to other subjects you are studying, personal 
interest, future plans, knowledge/skills you want to improve, why the topic is important): 
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Level 3 Project Proposal Form for Unit 1: Dissertation. This form is for reference only. Please 
refer to the website to download a copy of this form. 
 
Section Three: Activities and timescales  

Activities to be carried out during the project (eg, research, 
analysis, writing, preparing for the presentation, etc) 

How long this will 
take 
 

Milestone one: 

 

Target date (set by tutor-assessor):

 

Milestone two: 

 

Target date (set by tutor-assessor): 

 

Section Four: Resources 

What resources will you need for your research, write up and presentation (eg libraries, 
books, journals, equipment) 

 

 

 

 

 

What you areas of research will you cover? 
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Level 3 Project Proposal Form for Unit 1: Dissertation. This form is for reference only. Please 
refer to the website to download a copy of this form. 

 

Comments and agreement from tutor-assessor  
 

Is the learner taking this project as part of a Diploma? Yes/No 
 

If yes, which Diploma are they taking?   _____________________  
 
 

Comments (optional):  
 
 

I confirm that the project is appropriate. 
 

Agreed:           (name)         (date) 
 

Comments and agreement from proposal checker             
 

Comments (optional):  
 
 

I confirm that the project is appropriate. 
 

Agreed:           (name)         (date) 
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Level 3 Project Proposal Form for Unit 2: Investigation/Field Study. This form is for reference 
only. Please refer to the website to download a copy of this form. 
 
Learner name  Learner registration number 

         

Centre name  Centre number 

         

Tutor-assessor name  Unit 

  Unit 2: Investigation/Field study 

Proposed title of project   

   

Date   

   

 

Section One: Title, objectives, responsibilities  

Project objectives (eg, what is the question you want to answer? What do you want to learn 
how to do? What do you want find out?) 

 

 

 

Title or working title of project (in the form of a question): 

 

 

 

If it is a group project, what will your role or responsibilities be? 

 

 

 
 

Section Two: Reasons for choosing this project  

Reasons for choosing the project (eg links to other subjects you are studying, personal 
interest, future plans, knowledge/skills you want to improve, reasons why the topic is 
important): 
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Level 3 Project Proposal Form for Unit 2: Investigation/Field Study. This form is for reference 
only. Please refer to the website to download a copy of this form. 
 
Section Three: Activities and timescales  

Activities to be carried out during the project (eg, research, data 
collection, numerical analysis, writing, preparing for the 
presentation, etc) 

 

 

How long this will 
take 

Milestone one: 

 

Target date (set by tutor-assessor):

 

Milestone two: 

 

Target date (set by tutor-assessor): 

 

 

Section Four:  Resources 

What resources will you need for your research, data collection, write up and presentation 
(eg equipment, ICT, libraries, books, journals)  

 

 

 

What you areas of research will you cover? 
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Level 3 Project Proposal Form for Unit 2: Investigation/Field Study. This form is for reference 
only. Please refer to the website to download a copy of this form. 
 
Section Five: Contingencies 

What problems might you have in the data 
collection process? 
 

What will you do to try to stop this from 
happening? What will you do if it does 
happen? 

 

 

 

 

 

 

 
 

Comments and agreement from tutor-assessor  

 

Is the learner taking this project as part of a Diploma? Yes/No 

 

If yes, which Diploma are they taking?   _____________________  

 

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 

 

Comments and agreement from proposal checker 

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 
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Level 3 Project Proposal Form for Unit 3: Performance. This form is for reference only. Please 
refer to the website to download a copy of this form. 
 
Learner name  Learner registration number 

         

Centre name  Centre number 

         

Tutor-assessor name     Unit 

  Unit 3: Performance 

Proposed title of project   

   

Date   

  

 
 

Section One: Title, objectives, responsibilities  

 

Project objectives (eg, what is the question you want to answer? What do you want to learn 
how to do? What do you want find out?) 

 

 

Title or working title of project (in the form of a question): 

 

 

If it is a group project, what will your role or responsibilities be? 

 

 

 

Section Two: Reasons for choosing this project  

Reasons for choosing the project (eg links to other subjects you are studying, personal 
interest, future plans, knowledge/skills you want to improve): 
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Level 3 Project Proposal Form for Unit 3: Performance. This form is for reference only. Please 
refer to the website to download a copy of this form. 
 
Section Three: Activities and timescales  

Activities to be carried out during the project (rehearsal techniques, 
production meetings and administration etc.) 

How long this will 
take 

  

Milestone one: 

 

Target date (set by tutor-assessor):

 

Milestone two: 

 

Target date (set by tutor-assessor): 

 

 

Section Four:  Resources 

What resources will you need and what will you use them for? (eg libraries and research, 
rehearsal space, technology and equipment, venue etc.) 
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Level 3 Project Proposal Form for Unit 3: Performance. This form is for reference only. 
Please refer to the website to download a copy of this form. 
 
Section Five: Contingencies 

What problems might you have? 

 

 

What will you do if this does happen? 

 

Comments and agreement from tutor-assessor  

 

Is the learner taking this project as part of a Diploma? Yes/No 

 

If yes, which Diploma are they taking?   _____________________  

 

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 

 

Comments and agreement from proposal checker 

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 
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Level 3 Project Proposal Form for Unit 4: Artefact. This form is for reference only. Please refer 
to the website to download a copy of this form. 
 
Learner name  Learner registration number 

         

Centre name  Centre number 

         

Tutor-assessor name  Unit 

  Unit 4: Artefact 

Proposed title of project   

   

Date   

   

 
Section One: Title, objectives, responsibilities  

Project objectives (eg, what is the question you want to answer? What do you want to learn 
how to do? What do you want find out?) 

 

 

 

Title or working title of project (in the form of a question, commission, design brief or self-
generated proposal): 

 

 

 

If it is a group project, what will your role or responsibilities be? 

 

 

 

 

Section Two: Reasons for choosing this project  

Reasons for choosing the project (eg links to other subjects you are studying, personal 
interest, future plans, knowledge/skills you want to improve): 
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Level 3 Project Proposal Form for Unit 4: Artefact. This form is for reference only. Please refer 
to the website to download a copy of this form. 
 
Section Three: Activities and timescales  

Activities to be carried out during the project (eg research, 
development of ideas, production of final outcome, evaluation) 

How long this will 
take 

  

Milestone one: 

 

Target date (set by tutor-assessor):

 

Milestone two: 

 

Target date (set by tutor-assessor): 

 

Section Four:  Resources 

What resources will you need what will you use them for? (eg libraries and research, 
physical resources, technology and equipment, finance, etc) 
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Level 3 Project Proposal Form for Unit 4: Artefact. This form is for reference only. Please refer 
to the website to download a copy of this form. 
 
Comments and agreement from tutor-assessor  

 

Is the learner taking this project as part of a Diploma? Yes/No 

 

If yes, which Diploma are they taking?   _____________________  

 

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 

 

Comments and agreement from proposal checker             

 

Comments (optional):  

 

 

I confirm that the project is appropriate. 

 

Agreed:           (name)         (date) 

 
 
 

80 PR019652 – Guidance and units – Edexcel Level 3 Extended Project – Issue 2 – August 2008 
 © Edexcel Limited 200808 



 

Annexe C: Activity Log 

This activity log is for reference only. Please refer to the website to download a copy of this 
form. 

 

 

Learner name:       Learner registration number: 
 
Centre name:       Centre number: 
 
Teacher-assessor name:  

 

 

Use this to record the progress of your project. You may want to discuss: 

• What you have done (eg from one week to the next) 

• (if you are working in a group), what discussions you have had 

• Any changes that you have (or will need) to make to your plans 

• What resources you have found/hope to find 

• What problems you are encountering and how you are solving them 

• What you are going to do next 

 

Date Comments 
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Annexe D: Summary of processes 

 
Learner completes project proposal form 
with input from tutor-assessor 

Tutor-assessor signs off project proposal 

Learner continues with project 

Milestone 1 – tutor-assessor gives feedback  

Project proposal checker checks project 
proposal 

Proposal OK Proposal not OK 

Milestone 2 – tutor-assessor gives feedback  

Learner completes project 
 
Tutor-assessor marks project 

Internal standardisation (if more than one 
marker at centre) 
 
Centre agrees marks and submits to Edexcel 

External moderation of marks by Edexcel  
 
Marks maintained or adjusted 

Final marks converted into grades and grades 
awarded. 
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Annexe E: Grade descriptions 

Grade A*  

Candidates identify their project and produce an effective design and thorough plan. 
They carry out their project in a highly organised fashion, showing excellent 
independent working skills and show clear evidence of responding very effectively to 
guidance given. They use a wide range of resources critically, analyse data 
effectively and apply findings to good effect. They show clear links between sources 
of information and the themes of their project and fully explore the complexities of 
the topic. Problems and/or issues are identified, fully explored and addressed. 
Candidates select and use a range of skills, including ,where appropriate, new 
technologies to fully realise the intended outcomes of the projects and draw 
conclusions. Candidates carry out full, in-depth evaluations, showing a high level of 
insight into how they conducted their project and the limitations of the resources at 
their disposal. They select and use a range of communication skills to clearly present 
outcomes and conclusions in an appropriate format with excellent supporting 
evidence.  Candidates show a deep and extensive knowledge of the project area of 
study through their responses to questions. 

Grade C 

Candidates identify and design their project. They produce a plan that enables them 
to achieve the overall objectives and to demonstrate some higher level 
organisational skills. They are able to work independently in carrying out the project 
and respond to guidance given. Candidates use a range of resources, analyse data 
and apply findings. They show links between sources of information and the themes 
of the project and explore some complexities of the topic. Some problems and/or 
issues are identified and addressed. A range of skills are employed and the intended 
outcomes are generally achieved to a competent standard. In their evaluations, 
candidates reflect effectively on the final outcome and on their strengths and 
weaknesses in carrying out their projects. They use a range of communication skills 
to clearly present outcomes and conclusions in an appropriate format with sound 
supporting evidence. Candidates show a good knowledge of the project area of study 
through their responses to questions.  

Grade E 

Candidates identify their project and produce a workable plan. They show some 
organisational skills in completing the project. There is some evidence that they have 
responded to guidance given. Candidates use a limited range of resources, analyse 
some of the data and apply findings. Some links are made between the sources of 
information and the themes of the project. Candidates use a range of skills to 
partially realise the intended outcomes. They give some thought to the way the final 
outcomes have emerged and to their own strengths and weaknesses in carrying out 
their project. Communication skills are used to present their outcomes and 
conclusions with some supporting evidence. Candidates demonstrate some knowledge 
of the project area through their responses to questions. 
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Annexe F: Personal, learning and thinking skills 
(PLTS) 

The framework of personal, learning and thinking skills comprises six groups of skills:  

• independent enquirers 

• creative thinkers 

• reflective learners 

• team workers 

• self-managers 

• effective participators.  

These generic skills, together with the functional skills of English, mathematics and 
ICT, are essential to success in life, learning and work. 

For each group, a focus statement sums up the range of skills and qualities. This is 
accompanied by a set of outcome statements that are indicative of the skills, 
behaviours and personal qualities associated with each group. 

Each group of skills is distinctive and coherent. The groups are also interconnected 
and learners are likely to encounter skills from several groups in any one learning 
experience. For example, an independent enquirer sets goals for their research with 
clear success criteria (reflective learner) and organises their time and resources 
effectively to achieve these (self-manager). To develop independence, learners need 
to apply skills from all six groups in a wide range of contexts. 

Independent enquirers 

Focus: 

Young people process and evaluate information in their investigations, planning what 
to do and how to go about it. They take informed and well-reasoned decisions, 
recognising that others have different beliefs and attitudes. 

Young people: 

• identify questions to answer and problems to resolve (IE1) 

• plan and carry out research, appreciating the consequences of decisions (IE2) 

• explore issues, events or problems from different perspectives (IE3) 

• analyse and evaluate information, judging its relevance and value (IE4) 

• consider the influence of circumstances, beliefs and feelings on decisions and 
events (IE5)  

• support conclusions, using reasoned arguments and evidence (IE6). 

Creative thinkers 

Focus: 

Young people think creatively by generating and exploring ideas, making original 
connections. They try different ways to tackle a problem, working with others to find 
imaginative solutions and outcomes that are of value. 
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Young people: 

• generate ideas and explore possibilities (CT1) 

• ask questions to extend their thinking (CT2) 

• connect their own and others’ ideas and experiences in inventive ways (CT3) 

• question their own and others’ assumptions (CT4) 

• try out alternatives or new solutions and follow ideas through (CT5) 

• adapt ideas as circumstances change (CT6). 

Reflective learners 

Focus: 

Young people evaluate their strengths and limitations, setting themselves realistic 
goals with criteria for success. They monitor their own performance and progress, 
inviting feedback from others and making changes to further their learning. 

Young people: 

• assess themselves and others, identifying opportunities and achievements (RL1) 

• set goals with success criteria for their development and work (RL2) 

• review progress, acting on the outcomes (RL3) 

• invite feedback and deal positively with praise, setbacks and criticism (RL4) 

• evaluate experiences and learning to inform future progress (RL5) 

• communicate their learning in relevant ways for different audiences (RL6). 

Team workers 

Focus: 

Young people work confidently with others, adapting to different contexts and taking 
responsibility for their own part. They listen to and take account of different views. 
They form collaborative relationships, resolving issues to reach agreed outcomes. 

Young people: 

• collaborate with others to work towards common goals (TW1) 

• reach agreements, managing discussions to achieve results (TW2) 

• adapt behaviour to suit different roles and situations (TW3) 

• show fairness and consideration to others (TW4) 

• take responsibility, showing confidence in themselves and their contribution 
(TW5) 

• provide constructive support and feedback to others (TW6). 
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Self-managers 

Focus: 

Young people organise themselves, showing personal responsibility, initiative, 
creativity and enterprise with a commitment to learning and self-improvement. They 
actively embrace change, responding positively to new priorities, coping with 
challenges and looking for opportunities. 

Young people: 

• seek out challenges or new responsibilities and show flexibility when priorities 
change (SM1) 

• work towards goals, showing initiative, commitment and perseverance (SM2) 

• organise time and resources, prioritising actions (SM3) 

• anticipate, take and manage risks (SM4) 

• deal with competing pressures, including personal and work-related demands 
(SM5) 

• respond positively to change, seeking advice and support when needed (SM6). 

Effective participators 

Focus: 

Young people actively engage with issues that affect them and those around them. 
They play a full part in the life of their school, college, workplace or wider 
community by taking responsible action to bring improvements for others as well as 
themselves. 

Young people: 

• discuss issues of concern, seeking resolution where needed (EP1) 

• present a persuasive case for action (EP2) 

• propose practical ways forward, breaking these down into manageable steps 
(EP3) 

• identify improvements that would benefit others as well as themselves (EP4) 

• try to influence others, negotiating and balancing diverse views to reach 
workable solutions (EP5) 

• act as an advocate for views and beliefs that may differ from their own (EP6). 
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Annexe G: PLTS and the Extended Project 

Although there is no requirement to demonstrate personal, learning and thinking 
skills in the Edexcel Level 3 Extended Project, there are numerous opportunities to 
develop and apply them. A tick in the boxes below shows suggested opportunities 
where each skill may be demonstrated. 

 

PLTS Learning outcomes in Unit 1: 
Dissertation IE CT RL TW SM EP 

1 Be able to identify, plan and 
manage a dissertation project       

2 Be able to undertake research, 
collect evidence and select 
information using appropriate 
methodology 

      

3 Be able to interpret evidence, draw 
conclusions and write up results 
into a finished dissertation  

      

4 Be able to present findings, 
conclusions and an evaluation to an 
audience 

      

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners,  
TW — Team workers, SM — Self-managers, EP — Effective participators 

 

PLTS Learning outcomes in Unit 2: 
Investigation/Field Study IE CT RL TW SM EP 

1 Be able to identify, plan and 
manage an investigation or field 
study 

      

2 Be able to undertake research, 
collect evidence and select 
information using appropriate 
methodology 

      

3 Be able to interpret evidence, draw 
conclusions and write up results 
into a finished investigation or field 
study 

      

4 Be able to present findings, 
conclusions and an evaluation to an 
audience. 

      

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners,  
TW — Team workers, SM — Self-managers, EP — Effective participators 
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PLTS Learning outcomes in Unit 3: 
Performance IE CT RL TW SM EP 

1 Be able to identify, plan and 
manage a performance project  

      

2 Be able to use resources to 
research and select prospective 
performance material and 
techniques  

      

3 Be able to develop and interpret 
performance material within the 
context of a performance to an 
audience  

      

4 Be able to present project 
outcomes and an evaluation to an 
audience 

      

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners,  
TW — Team workers, SM — Self-managers, EP — Effective participators 

 

PLTS Learning outcomes in Unit 4: 
Artefact IE CT RL TW SM EP 

1 Be able to identify, plan and 
manage the production of an 
artefact or design 

      

2 Be able to research and select 
appropriate techniques and 
materials 

      

3 Be able to produce an artefact or 
design, using appropriate 
techniques and materials  

      

4 Be able to present project 
outcomes and an evaluation to an 
audience 

      

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners,  
TW — Team workers, SM — Self-managers, EP — Effective participators 
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The table below gives examples of where PLTS can be developed in Unit 1: Dissertation. 
 

Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

• identifying a proposal and setting 
project objectives, using the project 
proposal form  

Identifying questions to answer and 
problems to resolve (IE1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Generating ideas and exploring 
possibilities (CT1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Setting goals with success criteria for 
their development and work (RL2) 

• negotiating milestones with the 
tutor, using the project proposal 
form 

Reaching agreements, managing 
decisions to achieve results (TW2) 

Organising time and resources, 
prioritising actions (SM3) 

• setting timescales and writing an 
action plan on the project proposal 
form 

LO1 

• discussing the progress of the 
project with their tutor-assessor 

Discussing issues of concern, seeking 
resolution where needed (EP1) 

• researching their dissertation Planning and carrying out research, 
appreciating the consequences of 
decisions (IE2) 

Asking questions to extend their 
thinking (CT2) 

• preparing to conduct their research 

LO2 

• seeking out sources for research and 
conducting research which 
corresponds to their original plans 

Working towards goals, showing 
initiative, commitment and 
perseverance (SM2) 

Exploring issues, events or problems 
from different perspectives (IE3) 

• evaluating arguments for and against 
a proposition 

Questioning their own and others’ 
assumptions (CT4) 

• evaluating arguments for and against 
a proposition 

Communicating their learning in 
different ways for different audiences 
(RL6) 

• writing the dissertation 

LO3 

Dealing with competing pressures, 
including personal and work-related 
demands (SM5) 

• managing their time to work towards 
the project outcome according to 
agreed timelines 
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Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

Analysing and evaluating information, 
judging its relevance and value (IE4) 

• presenting the project evaluation  

Inviting feedback and dealing positively 
with praise, setbacks and criticism (RL4) 

• presenting the project evaluation 
and inviting comments and questions 
from an audience 

Adapting behaviour to suit different 
roles and situations (TW3) 

• presenting the project evaluation to 
an audience 

LO4 

Identifying improvements that would 
benefit others as well as themselves 
(EP4) 

• identifying what they have learned 
and the skills they have developed. 

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners, TW — Team workers,  
SM — Self-managers, EP — Effective participators 
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The table below gives examples of where PLTS can be developed in Unit 2: Investigation/Field 
Study. 
 

Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

• identifying a proposal and setting 
project objectives, using the project 
proposal form  

Identifying questions to answer and 
problems to resolve (IE1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Generating ideas and exploring 
possibilities (CT1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Setting goals with success criteria for 
their development (RL2) 

• negotiating milestones with the 
tutor, using the project proposal 
form 

Reaching agreements, managing 
decisions to achieve results (TW2) 

Organising time and resources, 
prioritising actions (SM3) 

• setting timescales and writing an 
action plan on the project proposal 
form 

LO1 

• discussing the progress of the 
project with their tutor 

Discussing issues of concern, seeking 
resolution where needed (EP1) 

• researching their investigation/field 
study 

Planning and carrying out research, 
appreciating the consequences of 
decisions (IE2) 

Asking questions to extend their 
thinking (CT2) 

• preparing to conduct their research 

LO2 

• seeking out sources for research and 
conducting research which 
corresponds to their original plans 

Working towards goals, showing 
initiative, commitment and 
perseverance (SM2) 

Analysing and evaluating information, 
judging its relevance and value (IE4) 

• analysing data gathered during the 
investigation/field study 

Questioning their own and others’ 
assumptions (CT4) 

• writing the investigation/field study  

Communicating their learning in 
relevant ways for different audiences 
(RL6) 

• writing the investigation/field study  

LO3 

Dealing with competing pressures, 
including personal and work-related 
demands (SM5) 

• managing their time to work towards 
the project outcome according to 
agreed timelines 
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Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

Supporting conclusions, using reasoned 
arguments and evidence (IE6) 

• preparing to present the project 
evaluation of the project 

Inviting feedback and dealing positively 
with praise, setbacks and criticism (RL4) 

• presenting the project evaluation 
and inviting comments and questions 
from an audience 

Adapting their behaviour to suit 
different roles and situations (TW3) 

• presenting the project evaluation to 
an audience 

LO4 

Identifying improvements that would 
benefit others as well as themselves 
(EP4) 

• identifying what they have learned 
and the skills they have developed. 

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners, TW — Team workers,  
SM — Self-managers, EP — Effective participators 
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The table below gives examples of where PLTS can be developed in Unit 3: Performance. 
 

Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

• identifying a proposal and setting 
project objectives, using the project 
proposal form  

Identifying questions to answer and 
problems to resolve (IE1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Generating ideas and exploring 
possibilities (CT1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Setting goals with success criteria for 
their development and work (RL2) 

• negotiating milestones with the 
tutor, using the project proposal 
form 

Reaching agreements, managing 
decisions to achieve results (TW2) 

Organising time and resources, 
prioritising actions (SM3) 

• setting timescales and writing an 
action plan on the project proposal 
form 

LO1 

• discussing the progress of the 
project with their tutor 

Discussing issues of concern, seeking 
resolution where needed (EP1) 

• researching potential performance 
materials 

Planning and carrying out research, 
appreciating the consequences of 
decisions (IE2) 

Asking questions to extend their 
thinking (CT2) 

• investigating a range of performance 
material 

LO2 

• seeking out sources for research and 
conducting research which 
corresponds to their original plans 

Working towards goals, showing 
initiative, commitment and 
perseverance (SM2) 

Adapting ideas as circumstances change 
(CT6) 

• preparing for the performance 

Reviewing progress, acting on the 
outcomes (RL3) 

• preparing for the performance 

Collaborating with others to work 
towards common goals (TW1) 

• preparing for the performance (if 
part of a group performance) 

LO3 

Dealing with competing pressures, 
including personal and work-related 
demands (SM5) 

• managing their time to work towards 
the project outcome according to 
agreed timelines 

PR019652 – Guidance and units – Edexcel Level 3 Extended Project – Issue 2 – August 2008  97 
© Edexcel Limited 2008 



 

 
Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

Supporting conclusions, using reasoned 
arguments and evidence (IE6) 

• preparing to present the project 
evaluation  

Inviting feedback and dealing positively 
with praise, setbacks and criticism (RL4)  

• presenting the project evaluation 
and inviting comments and questions 
from an audience 

Adapting behaviour to suit different 
roles and situations (TW3) 

• presenting the project evaluation to 
an audience 

LO4 

Identifying improvements that would 
benefit others as well as themselves 
(EP4) 

• identifying what they have learned 
and the skills they have developed. 

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners, TW — Team workers, SM 
— Self-managers, EP — Effective participators 
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The table below gives examples of where PLTS can be developed in Unit 4: Artefact. 
 

Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

• identifying a proposal and setting 
project objectives, using the project 
proposal form  

Identifying questions to answer and 
problems to resolve (IE1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Generating ideas and exploring 
possibilities (CT1) 

• identifying a proposal and setting 
project objectives, using the project 
proposal form 

Setting goals with success criteria for 
their development and work (RL2) 

• negotiating milestones with the tutor, 
using the project proposal form 

Reaching agreements, managing 
discussions to achieve results (TW2) 

Organising time and resources, 
prioritising actions (SM3) 

• setting timescales and writing an 
action plan on the project proposal 
form 

LO1 

• discussing the progress of the project 
with their tutor 

Discussing issues of concern, seeking 
resolution where needed (EP1) 

Exploring issues, events or problems 
from different perspectives (IE3) 

• considering solutions as part of the 
research process 

LO2 

• considering solutions as part of the 
research process 

Asking questions to extend their 
thinking (CT2) 

• seeking out solutions to problems as 
part of the research process 

Working towards goals, showing 
initiative, commitment and 
perseverance (SM2) 

Adapting ideas as circumstances 
change (CT6) 

• producing the artefact 

Reviewing progress, acting on the 
outcomes (RL3 

• producing the artefact  

LO3 

Dealing with competing pressures, 
including personal and work-related 
demands (SM5) 

• managing their time to work towards 
the project outcome according to 
agreed timelines 
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Learning 
outcome 

Learners can develop skills in the 
following personal learning and 
thinking skills: 

When they are: 

Supporting conclusions, using reasoned 
arguments and evidence (IE6) 

• preparing to present the project 
evaluation  

LO4 

• presenting the project evaluation and 
inviting comments and questions from 
an audience 

Inviting feedback and dealing 
positively with praise, setbacks and 
criticism (RL4)  

• presenting the project evaluation to 
an audience 

Adapting behaviour to suit different 
roles and situations (TW3) 

Identifying improvements that would 
benefit others as well as themselves 
(EP4) 

• identifying what they have learned 
and the skills they have developed. 

IE — Independent enquirers, CT — Creative thinkers, RL — Reflective learners, TW — Team 
workers, SM — Self-managers, EP — Effective participators 
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Annexe H: Key skills and the Extended Project 

Depending on the type of project, learners may be able to generate evidence for key 
skills as listed below. 
 

Application of number Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO2 

Unit 2: LO1, LO2 

N3.1 Plan an activity and get relevant 
information from relevant sources. 

Unit 1: LO3 

Unit 2: LO3 

N3.2 Use this information to carry out multi-stage 
calculations to do with: 

a amounts or sizes 

b scales or proportion 

c handling statistics 

d using formulae. 

Unit 1: LO3, L04 

Unit 2: LO3, LO4 

N3.3 Interpret the results of your calculations, 
present your findings and justify your 
methods. 

Communication Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO2 (if part of a 
group project) 

C3.1a Take part in a group discussion. 

Unit 2: LO1, LO2 (if part of a 
group project) 

Unit 3: LO1, LO2 (if part of a 
group project) 

Unit 4: LO1, LO2 (if part of a 
group project) 

Unit 1: LO4 

Unit 2: LO4 

Unit 3: LO4 

Unit 4: LO4 

C3.1b  Make a formal presentation of at least eight 
minutes using an image or other support 
material. 

Unit 1: LO1, LO2 

Unit 2: LO1, LO2 

Unit 3: LO1, LO2 

Unit 4: LO1, LO2 

C3.2 Read and synthesise information from at 
least two documents about the same 
subject. 

 Each document must be a minimum of 1000 
words long. 
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Communication Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO3, LO4 

Unit 2: LO1, LO3, LO4 

Unit 3: LO1, LO4 

Unit 4: LO1, LO4 

C3.3 Write two different types of documents, 
each one giving different information about 
complex subjects. 

 One document must be at least 1000 words 
long. 

Information and communication technology Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO2 ICT3.1 Search for information, using different 
sources, and multiple search criteria in at 
least one case. 

Unit 2: LO1, LO2 

Unit 3: LO1, LO2 

Unit 4: LO1, LO2 

Unit 1: LO1, LO2 

Unit 2: LO1, LO2 

Unit 3: LO1, LO2 

Unit 4: LO1, LO2 

ICT3.2 Enter and develop the information and 
derive new information. 

Unit 1: LO3, LO4 

Unit 2: LO3, LO4 

Unit 3: LO4 

Unit 4: LO4 

ICT3.3 Present combined information such as text 
with image, text with number, image with 
number. 

Improving own learning and performance Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1 

Unit 2: LO1 

Unit 3: LO1 

Unit 4: LO1 

LP3.1 Set targets using information from 
appropriate people and plan how these will 
be met. 

Unit 1: LO1 

Unit 2: LO1 

Unit 3: LO1 

Unit 4: LO1 

LP3.2 Take responsibility for your learning, using 
your plan to help meet targets and improve 
your performance. 
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Improving own learning and performance Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO4 

Unit 2: LO4 

Unit 3: LO4 

Unit 4: LO4 

LP3.3 Review progress and establish evidence of 
your achievements. 

Problem solving Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO2 PS3.1 Explore a problem and identify different 
ways of tackling it. Unit 2: LO1, LO2 

Unit 3: LO1, LO2 

Unit 4: LO1, LO2 

Unit 1: LO1, LO2, LO3 

Unit 2: LO1, LO2, LO3 

Unit 3: LO1, LO2, LO3 

Unit 4: LO1, LO2, LO3 

PS3.2 Plan and implement at least one way of 
solving the problem. 

Unit 1: LO1, LO4 PS3.3 Check if the problem has been solved and 
review your approach to problem solving. Unit 2: LO1, LO4 

Unit 3: LO1, LO4 

Unit 4: LO1, LO4 

Working with others Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1, LO2, LO3, LO4 (if 
part of a group project) 

Unit 2: LO1, LO2, LO3, LO4 (if 
part of a group project) 

Unit 3: LO1, LO2, LO3, LO4 (if 
part of a group project) 

Unit 4: LO1, LO2, LO3, LO4 (if 
part of a group project) 

WO3.1 Plan work with others. 
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Working with others Level 3 

Examples of units/learning 
outcomes, where key skills 
evidence may occur 

Key skills criteria 

Unit 1: LO1 (if part of a group 
project) 

WO3.2 Seek to develop co-operation and check 
progress towards your agreed objectives. 

Unit 2: LO1 (if part of a group 
project) 

Unit 3: LO1 (if part of a group 
project) 

Unit 4: LO1 (if part of a group 
project) 

Unit 1: LO1, LO4 (if part of a 
group project) 

WO3.3 Review work with others and agree ways of 
improving collaborative work in the future. 

Unit 2: LO1, LO4 (if part of a 
group project) 

Unit 3: LO1, LO4 (if part of a 
group project) 

Unit 4: LO1, LO4 (if part of a 
group project) 
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